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Abstract
Indigenous women experience higher rates of intimate partner violence (IPV), when compared
with non-Indigenous women. Little research has focused on Indigenous women's perspectives of
IPV. Three Northern Ontario First Nations communities wished to collaborate with researchers
on IPV research. To provide women’s perspectives on IPV, groups of participants were
established in each community (n=3). Participants (n=23) chose to approach research on
IPV from a strengths-based approach and, together with researchers, transformed the photovoice
method to research according to Indigenous worldviews. Gaataa’aabing is a new visual research
method which adapts to the cultural values of participants and emphasizes participant-desired
outcomes as a required result of research. Video footage and images from group sessions on IPV
were used to create an educational video that promotes cultural safety for service providers who
work with Indigenous women, shares Indigenous women’s perspectives on healthy relationships,
highlights strengths which might help address IPV, and works toward reconciliation.

Keywords: Canada; Indigenous peoples; First Nations; photovoice; intimate partner violence;
qualitative methods; visual research methods; cultural safety; TRC; visual thinking strategies
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Chapter One: Introduction
Situated Self
I locate myself in relation to this research1 project firstly for transparency: By telling a bit of my
story I hope to share my biases. It is important to situate myself in relation to this collaborative
research project and thus acknowledge the subjectivity of academic research and the mark we
leave on our research methodologies, results, analyses, and interpretation. I accept that it is very
difficult to accomplish that to which the positivist aspires: Remain an impartial and objective
researcher (Lavallee, 2009). I also situate myself in order to acknowledge and respect the
relationships that have influenced me. In the words of Chilisa (2012): “I have always been
disturbed by the way in which the Euro-Western research process disconnects me from the
multiple relations that I have with my community, the living and the nonliving” (p. 3). In
situating myself I strive to connect, re-connect, and honour these relations, and in doing so to
present an academic work that takes a (small) step toward decolonization.
I also situate myself out of respect for the Indigenous communities with whom I have conducted
community-based research for the past year or so. I openly share those experiences that have
shaped who I am today in order that people – Indigenous community members in particular – can
“identify the worldview from which [I] speak” (Lavallee, 2009, p. 26). In short, so that they can
know me. In this way, I continue to work toward earning the trust of Indigenous community
members and to share of myself, as they have shared of themselves.

Research is considered a “dirty” word in many Indigenous communities (Tuck & Yang, 2014) and amongst many
Indigenous scholars (e.g. Battiste & Henderson, 2000; Smith, 1999; Tuck & Yang, 2014); I do not use this term
lightly and continue to work to understand the complex and nuanced implications of it.
1

2
In addition, by locating myself in relation to this research, I hope to begin a process of
deconstruction and reconstruction. The deconstruction, bit-by-bit, of “the brick wall of a deeply
embedded belief and practice of Western universality” (Ermine, 2007, p. 198) and the
reconstruction (or resurrection) of a place of mind where we can “detach from the cages of our
mental worlds and assume a position where human-to-human dialogue can occur” (p. 202). In
1963, Fanon wrote that the “colonized world is a world divided in two” (p. 3). More than 50
years later much of Canadian society and culture remains divided. Ermine provides guiding
principles for how one might negotiate a divided world and work to change it.
Finally, I situate myself as an answer to the question “Why this research?” Below I detail some
of the experiences that led to my enrollment in Laurentian University’s Master of Indigenous
Relations program in September 2015 and subsequent community-based research with three
Manitoulin Island Anishinaabek communities.
My name is Beaudin Alexander Bennett. I am a Canadian man, born on the evening of January
23rd, 1985, during a freezing rain storm, in Guelph, Ontario. I grew up in a middle class, nonIndigenous family and had little exposure to Indigenous worldviews or experiences as a child. I
have two younger brothers and many cousins, aunts, and uncles. Most of my family live on the
West Coast of British Columbia but I also have family in Eastern Ontario. My parents were
married in North Carolina, in the mid-1980s, not long before I was born. I have no surviving
grandparents. The last link to earlier generations and earlier ways of being and knowing was my
grand-mère who died in 2014 at the age of 92.
When I was five or six my father completed his PhD in entomology and my family moved from
Ontario to Victoria, B.C., and lived for some time with my grandparents. I was often in the
company of my maternal grand-mère, who was born to a Francophone family in rural southern
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Saskatchewan. She identified as Métis, as does my mother, but this identity never seemed to
manifest itself beyond a shelf on the bookcase devoted to books on Louis Riel. Nonetheless,
beginning in high school, the assertions of my mother and grand-mère had an impact on the way
in which I viewed myself in the context of Canada, and the way in which I conceived of my own
identity. I thought more critically about my heritage, identified less with the Euro-Canadian
status quo, and reflected on the complexities of identity in a settler society. I do not suggest that
because I may or may not have any Indigenous ancestry I somehow have a better understanding
of Indigenous peoples and their experiences. Rather, I include this information as a way to mark
the beginning of my interest in Indigenous affairs and Indigenous peoples. During my grandmère’s final years, she lived in our family home, and I continued to get to know her and her
story. She was a seminal influence in my life and I did not fully realize this until she was gone.
One summer, when I was nine or ten, my father, one of my brothers, and I travelled to the
Indigenous historical site of Wounded Knee, on the Pine Ridge Reservation, in South Dakota.
My father was from a non-Indigenous family and grew up in the suburbs of Ottawa and
Montreal, so I am not sure what was important to him about this visit. Today, I think it was his
way of acknowledging that a way of life existed here before the one we accept as status quo.
This is the first time I can recall becoming aware of Indigenous societies and peoples, although
this awareness, at that time, was more one of ‘what once was’ as opposed to ‘what is’.
As a child I attended a few public schools, in the French immersion stream. When I finished
grade six I was enrolled at a private Catholic school and remained in the private school system
until graduating from high school in 2003. It was a liberal Catholic education: I remember my
religion teacher, in explaining her appreciation for diversity in the world, telling the class that
there were many ways to summit a mountain. This tolerance is something I often think back to,

4
and I am thankful for it. It fostered in me, at an early age, a desire to see things in new or
different ways.
During the last two years of high school I worked in a photo lab (where I developed 35 mm film
and printed photographs – digital cameras were still uncommon) and practiced film photography.
After high school, some travel, and various part-time jobs, I indulged my interest in photography
by completing a college diploma in photojournalism. I continue to carry a camera with me
wherever I go, whether out for a day trip in the local woods or on journeys farther afield. My
background in photography is reflected in the photovoice method employed in this project.
Later, in the fall of 2013, I graduated from the University of Victoria, with a degree in political
science. By then I had taken a course on Indigenous issues in Canada and, during an internship, I
worked with a provincial Indigenous affairs ministry in its treaty negotiations branch. While
working there, I was asked to write an article about a recent treaty negotiation I had attended.
The article was posted on the public service’s internal network and was visible to all provincial
public servants. I cannot remember exactly what I wrote, but I presented the provincial
government and its treaty negotiation efforts in a favourable light and suggested it had the best
interests of Indigenous peoples at heart. (Today, with this master’s on the verge of completion, I
like to think I could provide a more balanced and nuanced description.)
A few days after the article was posted an email arrived in my in-box. In a polite and well written
manner the sender criticized me for painting a far too rosy picture of Indigenous relations. I
replied to the email and subsequently met the sender for lunch during which he explained his
perspective to me, based on his life growing up on a reserve in a Prairie province, and criticized
current efforts of reconciliation as half-hearted. An example he spoke of was this: Indigenous
interns are hosting an event in the foyer of a government office building where a large screen TV
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is usually showing current news. The TV is turned off today, so as not to interrupt the Indigenous
event the interns are hosting. Passersby and bureaucrats on their lunch break are interested in
what the interns have to say. However, it is in the midst of a hockey world cup, and as soon as it
is almost game time, people start complaining that they cannot watch the game on the foyer TV
because the interns are using the space for their event. I thought this an interesting anecdote and
perhaps a good analogy for where the comprehension and understanding of Indigenous history,
culture, and worldview is at for many people. Non-Indigenous Canadians were happy to listen,
insofar as it did not interrupt the start of the hockey game. In addition to an early interest in
Indigenous peoples fostered through a visit to Wounded Knee and questions on my own identity,
this marked another instance where my ignorance on issues significant to Indigenous peoples
was reinforced. I needed to learn more.
My internship ended and that summer, while travelling in Yukon Territory, I attended the
Moosehide Gathering near Dawson City, a meeting of Indigenous and non-Indigenous peoples
from across Western Canada and Alaska. At this three-day event I cooked, cleaned and
developed relationships with Indigenous folks. Some time after the Gathering, I returned with
my guitar by boat, down the Yukon River from Dawson City, to the village where the event was
held, and had meals and many cups of tea with some of my new friends.
There was no “ah-ha” moment. But, upon reflection, I believe this experience with my
Indigenous friends from Moosehide was my first real encounter with Ermine’s (2007) “The
Ethical Space of Engagement”. There was no questioning or debating. I listened. My friends
listened. No trying questions were asked, and therefore none had to be answered. It was not
about talking about the past or the future, it was about listening to one another. And I think that
lesson – the importance of listening, and how this plays a central role in our ability to reconcile
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and understand one another as human beings, as people with diverse needs and diverse views but
ultimately with some very similar aspirations – is an important one to learn. In the words of
Ermine, we meet at the “common table of the ethical space” (p. 201) because “there is an
expectation from our children and our grandchildren that we resolve these issues to leave them a
better world than we found” (p. 200).
Finally, in situating myself in relation to my research project I acknowledge my ancestry as a
Canadian of mixed heritage: Belgian, Scottish, Irish, English, Dutch, French and Métis.
Primarily Western European settlers, in other words. I acknowledge my European ancestors’ role
in colonizing North America, or Turtle Island, as it is often referred to in some Indigenous
communities. Furthermore, I acknowledge the complex and contested nature of research with
Indigenous peoples, as well as my place within. In the words of Chilisa (2012): “The community
of social science researchers is experiencing a struggle as it comes to terms with social justice
issues that arise from the research process itself, as well as from findings that are produced by
their efforts” (p. xv). I am a man (and social science researcher), from a privileged, middle-class
background, and I am conducting research with Indigenous peoples who have experienced all
manner of injustice and for whom the ripple effects of these injustices continue to be felt.
Battiste and Henderson (2000) describe these injustices as the “long and abusive history” (p. 13)
experienced by Indigenous peoples. “Indigenous peoples have been robbed of their humanity and
called less than human” (p. 13) Battiste and Henderson state, in one description of the impacts of
colonialism on Indigenous peoples. I understand that my participation in this research is
afforded, in many ways, because of privilege that arises and is perpetuated through colonialism
and settler colonialism (Kornelsen, 2017). I hope that this research presents a challenge to all
forms of colonialism and moves to “sustain the Indigenous renaissance and empower
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intercultural diplomacy” (Battiste & Henderson, 2000, p. 13). I also hope it can help us to
noojamadaa – let’s heal!
Background
My research is part of a larger project conducted in collaboration with Manitoulin Island First
Nations communities, First Nations health services, Laurentian University, the Northern Ontario
School of Medicine, and community co-researchers. This larger project looks at Indigenous
perspectives on health and wellness, with special regard to intimate partner violence (IPV),
strengths-based research approaches, arts-based research methods, and the role of land-based
activities in healing. This large-scale research project has, at one time or another, received
research funding from the Women’s College Hospital Women’s Xchange and the Canadian
Institutes of Health Research.
In a 2016 collaboration with Manitoulin Island First Nations health services center
Mnaamodzawin Health Services (MHS), IPV was identified as a community-wide issue
associated with acute injuries and chronic issues such as anxiety and depression (Maar &
Bennett, 2016). Although data on IPV in Indigenous communities is lacking, studies show
Indigenous women experience higher rates of IPV, when compared to non-Indigenous women
(Brownridge, 2008; Daoud, Smylie, Urquia, Allan, & O’Campo, 2013). Despite this, little
research has focused on IPV and Indigenous women (Valdez-Santiago, Híjar, Rojas Martínez,
Ávila Burgos, & Arenas Monreal, 2013) and, in particular, little research has been devoted to
Indigenous women's perspectives of IPV.
For Indigenous women living on-reserve, it was determined that the most appropriate way to
better understand IPV was through a community-based participatory research (CBPR), strengthsbased approach to help move toward the restoration of balance in relationships, according to
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Indigenous worldviews. Working with Debajehmujig Storytellers (an Indigenous theater
company based on Manitoulin Island) and Manitoulin Island First Nations health services centers
and community members, we used a visual arts research method, based on the photovoice
method (Wang & Burris, 1997), to stimulate discussion among Indigenous women on strengths
they see in their communities regarding healthy relationships and families, strengths that might
help counteract IPV.
Project Outline


Phase One:
o Invitation extended to university-based researchers to meet with Northern Ontario
First Nations health center (MHS) frontline staff.
o Creation of health research priorities report (Maar & Bennett, 2016).



Phase Two:
o Research priority-setting exercise conducted with frontline staff; university-based
researchers co-author report.
o IPV identified as community-wide issue requiring research attention.



Phase Three:
o Interested communities self-select to participate in project.
o Communities provided Band Council Resolutions (BCR) in support of research.
o Research ethics board approvals (Laurentian University Research Ethics Board
and Manitoulin Anishinaabek Research Review Committee).
o Research team and community advisory group (CAG) established.



Phase Four:
o University-based researcher conducts ethnography.
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o Relationship building between university-based researchers (Dr. Marion Maar and
Beaudin Bennett) and community partner MHS, and other co-researchers.


Phase Five:
o Transformed photovoice group discussion sessions conducted.



Phase Six:
o Conclusion of group discussion sessions.
o Knowledge translation and implementation of participant-selected research
outcomes:




e.g. The Noojamadaa Exhibit; The Noojamadaa Educational Video.

Phase Seven:
o Continue to implement participant-selected research outcomes (e.g. more gallery
exhibits; accreditation of exhibit as physicians’ Continuing Medical Education)
and conduct knowledge translation.
o Continue to develop relationships between university-based researchers and
community partners and co-researchers.
o Prepare project results for dissemination in master’s thesis and journal article.

Intimate Partner Violence Defined
Given the shifting and evolving language surrounding social issues, a review of the literature on
IPV requires a brief discussion on terminology. At the institutional level, The World Health
Organization (WHO) defines IPV as “behaviour by an intimate partner or ex-partner that causes
physical, sexual or psychological harm, including physical aggression, sexual coercion,
psychological abuse and controlling behaviours” (World Health Organization, n.d.). The Royal
Canadian Mounted Police (RCMP), the Canadian national police force, describe IPV as “an
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abuse of power that includes a wide range of threats and acts” including physical and sexual
assault and emotional abuse (Government of Canada, 2012). In the United States, the Centers for
Disease Control and Prevention describe IPV as “physical violence, sexual violence, stalking and
psychological aggression (including coercive acts) by a current or former intimate partner”
(Centers for Disease Control and Prevention [CDC], n.d.).
Academic researchers present similar definitions. Valdez-Santiago et al. (2013), for the purposes
of their study assessing IPV in populations of Indigenous women living in eight regions of
Mexico, defined IPV “as an isolated life-threatening event or repetitive pattern of violent and
coercive behavior, including physical, sexual and psychological attacks, as well as economic
coercion inflicted on women by their intimate partner” (p. 53). Campbell (2002) describes
intimate partner violence as any form of physical assault, “psychological coercion and
degradation” (p. 1331) against a sexual partner or spouse. A recent Canadian literature review
and media watch on IPV (Moffitt, Fikowski, Mauricio, & Mackenzie, 2013) recognized the
complexities of language surrounding IPV and expanded the search to include keywords like
family violence, domestic violence, spousal assault, conjugal violence, violence against women
and IPV. Although these terms might have been used interchangeably in the past, with the
exception of when used in direct quotations, the term intimate partner violence (abbreviated to
IPV) is used in this thesis.
An anecdotal scan of the literature reveals that perhaps the most common term used
interchangeably with IPV is domestic violence. However, there are potential differences between
the two terms and, moreover, there appears to be no detailed consensus on what constitutes
domestic violence. For example, Lawrence (2003) defines domestic violence as abuse or
intimidation of a sexual, emotional, financial, verbal, or physical nature, while Barber (2008)

11
states that domestic violence is “an abusive exercise of power and control over others, which
leaves individuals feeling scared and intimidated” (p. 35). Barber adds some further distinctions:
Domestic violence suggests physical aggression, while domestic abuse encompasses a far
wider range of behaviours including financial, sexual, emotional and psychological abuse
based on power structures. However, some authors use the term ‘domestic violence’ to
encompass a wide range of abusive behaviours (p. 35).
Based on earlier definitions of IPV, domestic violence might be considered a blanket term that
could include IPV. IPV is more commonly encountered in recent literature, which suggests it
may be the preferred term. Moreover, domestic violence has the potential to be considered a
value laden term, in that it could imply violence which occurs in a domestic setting (such as a
household), or that violence only occurs in a domestic setting. Thus, IPV is the preferred term for
this thesis, as it can be taken to include any form of violence directed at an intimate partner,
whether or not the violence occurs in a domestic setting.
IPV: An Overview
IPV is recognized as a common experience worldwide (Fulu, Jewkes, Roselli, & Garcia-Moreno,
2013) and, as a form of violence against women, is a prominent human rights issue (GarciaMoreno, Jansen, Ellsberg, Heise, & Watts, 2006). IPV is shown to have a “significant effect”
(Romans, Forte, Cohen, Du Mont, & Hyman, 2007, p. 1495) on mental and physical health and
is a “significant public health problem” (Ansara & Hindin, 2010, p. 1011). IPV is also shown to
have a negative impact on a person’s health over the long-term (Campbell, 2002) and is the most
widespread type of violence impacting women (Fulu et al., 2013). A survey conducted between
1985 and 1998 in Canada and the United States found that 8 to 14% of women were physically
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assaulted in the last year; over the course of a lifetime this number increased to 25 to 30%
(Campbell, 2002).
Such statistics need to be critically appraised. It is suggested that over-reporting of IPV is
unlikely: “[W]omen are commonly stigmatized and blamed for the abuse they receive” (GarciaMoreno, 2006, p. 1267). For a number of reasons – including normalization of violence – Moffitt
et al. (2013) note that IPV often goes un-reported or under-reported. Finally, a variety of factors
are used to explain why IPV occurs: Food insecurity, low levels of educational attainment and
childhood abuse (emotional, physical and/or sexual) are associated with perpetration of some
form of IPV (Fulu et al., 2013). A global study assessing IPV was less conclusive in explaining
its occurrence: “Although some differences were noted in the prevalence of [IPV] according to
women’s education, age, and marital status, in pooled multivariate analysis these factors alone
did not account for the differences between sites” (Garcia-Moreno et al., 2006, p. 1267).
IPV, sex, and gender
Historically, IPV has been defined as an issue wrought by men and suffered by women, in what
has been referred to as the feminization of IPV (Corbally, 2015). This so-called feminization of
IPV is evidenced in a literature review on the topic of IPV in the Canadian north (Moffitt et al.,
2013). The review cites IPV as an issue experienced by Indigenous women, with no mention of
how it may or may not be experienced by Indigenous men.2 However, IPV is documented as
experienced by both sexes (Bates, Graham-Kevan, & Archer, 2014; Corbally, 2015). Corbally
(2015) adds that the “social construction of gender and IPV greatly influences how IPV is
recognized and responded to” (p. 3114). According to Corbally, humans are social actors

The perspective of some of our research participants was that IPV was a men’s and women’s issue, one that was
experienced – either as victim or perpetrator – by both sexes.
2
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assigned a gender, and will play the role of this gender in ways that are socially defined and
socially accepted. Corbally states that “[h]egemonic masculinity is the current and honored
socially constructed view of what it means to be a man” (p. 3115), of particular significance to
Indigenous women, in whose socio-cultural context European patriarchy was only recently
introduced (Brownridge, 2008).
In the United States IPV is associated with the “disempowerment of [Indigenous] women that
corresponded precisely with the colonial domination of each Indigenous nation” (MatamonasaBennett, 2015, p. 21). Pre-contact, North American Indigenous societies had more flexible and
variable gender roles. This is substantiated by Matamonasa-Bennett (2015), who notes that social
cohesion between men and women was important in ensuring survival, and thus systems for
resolving or mediating conflict were well established in Indigenous societies. What is less clear,
is how Indigenous values and gender constructs intersect with mainstream notions of masculinity
and what is, or is not, socially acceptable from an Indigenous perspective.
IPV in Indigenous Populations
In order to situate IPV and Indigenous peoples in Canada, it is important to contextualize this
social issue, particularly within Indigenous groups who may share similar experiences of
colonization. Alani (2013) notes that Indigenous women “are three times more likely to report
spousal abuse” (p. 232) than non-Indigenous women, and that this is attributed to a higher
burden of IPV, rather than an increase in reporting. In Nunavut, Canada, Inuit women are more
likely than men to be the victim of IPV (Healey & Meadows, 2007). Daoud et al. (2013) suggest
that high rates of IPV amongst Indigenous women can be attributed to low socio-economic
position. Although IPV “is not unique to [Indigenous] peoples, some of the root causes and
experiences are”, adds Alani (2013, p. 231). In the United States, Indigenous men and women
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are the group most likely to experience interpersonal violence (a term which encompasses IPV)
(Matamonasa-Bennett, 2015), and in a study conducted with Indigenous women living in the
Canadian provinces of Manitoba and Saskatchewan, a majority of respondents listed family
violence (of which IPV would be one form) as an overriding health concern (Brownridge, 2008).
Colonization and IPV
Colonialism included violence (LaVeaux & Christopher, 2009), “disease and loss of life,
confinement and banning of cultural practices, as well as mass removals of children from
families and communities” (Riel, Languedoc, Brown, & Gerrits, 2016, p. 287). These factors
had, and continue to have, far reaching negative impacts on Indigenous societies; there are
multiple links between colonization and IPV in Indigenous populations. In Canada, it is
suggested that Indigenous women are at an increased risk of experiencing IPV due to colonialism
(Brownridge, 2008). In Indigenous Latin America, women are at increased risk of IPV in part
because of their social roles (as mothers and homemakers) and social status, which places them
as subordinate to men (Valdez-Santiago et al., 2013). The same study, which assessed rates of
IPV in eight Indigenous regions of Mexico, found the prevalence of IPV was 25.1%, or roughly
one-in-four. Valdez-Santiago et al. note fewer and less severe instances of IPV in regions which
were exclusively Indigenous, when compared to those regions where Indigenous peoples were in
the minority. The authors suggest that maintaining cultural traditions – elements frequently
eroded by colonization – may play a role in reducing rates of IPV in Indigenous communities.
In Canada, Moffitt et al. (2013) examined IPV in the Canadian territories of Yukon Territory
(YT), Nunavut (NU) and the Northwest Territories (NT). Moffitt et al. note the high proportion
of Indigenous peoples living in these areas, with First Nations, Métis or Inuit people making up
85% of the population of NU, 51% of the NT and 23% of the YT. Moffitt et al. identify

15
colonization, and associated factors, as an experience central to Indigenous peoples and IPV.
They note that IPV “evolved as a consequence of social injustices and cultural oppression
experienced with colonization” (p. 3). Colonization, they state, displaced Indigenous peoples and
transformed gender roles. Additionally, Healey & Meadows (2007) note a relationship between
violence in Indigenous communities in Nunavut and changes in “traditional gender roles” (p.
210) but do not explore this connection.
In Inuit communities, colonization – one representation of which was the forced relocation of the
Inuit to settlements called hamlets – introduced the concept of patriarchy to the social fabric of
Inuit societies, according to Moffitt et al. (2013). Moffitt et al. list IPV rates amongst the Inuit of
Nunavut as “the highest in Canada” with a rate that was “higher after they were resettled from
the land into the hamlets” (p. 3). Inuit women, once settled into hamlets, were “more likely to
embrace schooling and become employed outside the home” (p. 3). This shift away from a precontact Indigenous way of life, which valued equality of the sexes, to one in which women
became the breadwinners, disrupted social norms. Moffitt et al. do not elaborate on the role landbased activities may or may not play with regards to IPV; an area for further research might
attempt to provide a better understanding of the role land-based activities – historically and
presently – play in the health of intimate relationships.
No review of a social issue involving Indigenous peoples in Canada would be complete without
mention of one of the most organized and destructive colonial programs to confront Indigenous
peoples in Canada, that of the Indian Residential Schools (IRS). Moffitt et al.’s (2013) literature
review found that the IRS played a significant role in the prevalence of IPV in Indigenous
populations, and that by witnessing or experiencing abuse as a child – a common occurrence for
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those sent to IRS (Daoud et al., 2013) – Indigenous adults have a higher likelihood of
experiencing or perpetrating IPV.
Moffitt et al. (2013) next described the role of alcohol and substance abuse – a consequence of
colonization – in the perpetration of IPV. Their literature review identified alcohol abuse as a
chronic problem in Arctic regions, one that “played a role in the perpetration of IPV and violence
against women as a root cause, an aggravating factor, or both” (p. 3). In part, the authors attribute
this to a lack of social norms on the use of alcohol. That is not to say that alcohol and substance
abuse, or both, are issues associated only with perpetrators. Moffitt et al. found that many of the
women affected by IPV also struggle with drugs and alcohol and describe how “the increasing
availability of alcohol and drug substances paralleled the peaking rates of domestic violence in
the Canadian Arctic” (p. 4). To contrast, Brownridge (2008) notes that alcohol abuse is a risk
factor implicated with IPV, but that it does not account for Indigenous women’s increased
likelihood of experiencing IPV, while Valdez-Santiago et al. (2013) state that “[t]he relationship
between a male partner’s higher alcohol use and the severity of violence against women in
diverse cultural contexts is widely documented” (p. 56).
These examples represent a small sample of the issues colonialism has created for Indigenous
peoples, with special attention to IPV and associated factors. Daoud et al. (2013) note that future
research on the topic of IPV and Indigenous peoples ought to consider the historical and
continuing consequences of colonialism.
Culture, IPV, and healing in Indigenous communities
The role culture can play in addressing IPV in Indigenous communities is complex and not
entirely understood. Riel et al. (2016) found that a holistic approach which incorporates healing
the family as opposed to healing the individual is considered culturally appropriate; that it is
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critical to consider the spiritual component of healing; and that a strengths-based approach,
which acknowledges the historical experiences of Indigenous peoples and incorporates
Indigenous worldviews, is vital for IPV interventions in Indigenous communities. Our research
worked with Indigenous peoples who had experience with IPV – whether directly or indirectly –
and thus these points ought to not be overlooked.
Photovoice
My research addressed the social issue of IPV, as understood by Indigenous women living in
several First Nations communities in Canada. With this brief overview of IPV complete, I now
provide background on the research tool used to elicit Indigenous women’s perspectives on IPV
and healthy relationships: The photovoice method.
In 1994 Caroline Wang and Mary Ann Burris published a seminal article, “Empowerment
through Photo Novella: Portraits of Participation.” In it they described photo novella, a
qualitative research method which used “people’s photographic documentation of their everyday
lives as an educational tool to record and reflect their needs” (Wang & Burris, 1994, p. 171). The
intent of photo novella was to place cameras in the hands of those whose voices were often not
heard, and to use the photos they captured as an educational tool for community members to
critically reflect on their “community’s quality of life and policy changes aimed at achieving
social equity” (Wang, Burris, & Ping, 1996, p. 1392). Wang et al. (1996) described photo novella
as accessible to those who are illiterate, broadening its appeal and relevance in research.
The photo novella method provided the foundation for the photovoice method, which Wang and
Burris (1997) described as “a process by which people can identify, represent, and enhance their
community through a specific photographic technique” (p. 369) and which incorporated much of
photo novella’s philosophy. Wang and Burris further describe how the practice of documentary
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photography underpins the photovoice method and identify early works of documentary
photography that created the concept of a “social conscience presented in visual imagery” (p.
371). However, although the photo novella and photovoice methodologies have a shared history
and share many characteristics, ultimately the two visual research methods are the same. The
distinction exists in the respective goals of each method: Photo novella is intended to develop in
participants a sense of self-esteem, competence and autonomy (Wang et al., 1996), whereas
photovoice is, in addition to these points, intended to achieve three goals: “(1) to enable people
to record and reflect their community’s strengths and concerns, (2) to promote critical dialogue
and knowledge about important community issues through large and small group discussion of
photographs, and (3) to reach policymakers” (Wang & Burris, p. 370).
As a method, photovoice consists of participants and facilitators 1) convening to establish
research topics, which speak to the needs of the community, and guide the photography of
participants; 2) instructions on how to use a camera (if required); 3) allotting time for
participants to take photographs; and 4) re-convening to discuss the photographs participants feel
are most significant to the research topic. Participants may also plan an exhibit to share their
photographs with a wider audience (Wang, 1999).
Photovoice is a widely employed qualitative research methodology. A systematic review of
photovoice studies in public health and associated disciplines, undertaken before January 2008,
returned 37 studies (Catalani & Minkler, 2010). The review revealed that photovoice has been
applied in a variety of research contexts, with a variety of demographics, and used to address an
array of topics, including issues outside of the realm of public health, such as political violence
(Lykes, Blanche, & Hamber, 2003) and discrimination (Graziano, 2004).
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The review identified the four foundational articles authored by Wang and colleagues, the first
published in 1994 (Wang & Burris), with three studies published thereafter (Wang, 1999; Wang
& Burris 1997; Wang et al., 1998). The outcome of these studies was the articulation of a
coherent and cohesive photovoice method, first described in Wang and Burris (1997). The
photovoice method used in most public health research continues to reference the early photo
novella and photovoice work of Wang and colleagues (e.g. Castleden, Garvin, & First Nation,
2008; Moeke-Pickering, Heitia, Heitia, Rolinda, & Cote-Meek, 2015; Moffitt & Vollman, 2004;
Pearce & Coholic, 2013; Wilkin & Liamputtong, 2010).
As discussed, photovoice was first comprehensively described by Wang and Burris in 1997. The
foundational work for this qualitative research method was laid in the 1990s, by a team of
researchers working in rural China (Wang, Cash, & Powers, 2000). A systematic review
conducted by Balomenou and Garrod (2016) found an array of methods, such as photovoice, that
employ “participant-generated image research (PGI)” (p. 335). The authors adopted PGI as an
umbrella term that encompasses the many terminologies used to describe this type of visual
qualitative inquiry. Thus, it is important to note that similar research methods which incorporate
photography may be termed something other than photovoice. Balomenou and Garrod identified
almost 300 PGI studies. They stated that research methods which recruit participants whose role
is to create images that reflect an aspect of their reality is not a novel approach, with several
examples from the post-war era considered below. Consequently, any literature review
considering photovoice must address similar arts-based or visual research methods.
Castleden (2008) noted the use of photography in research interviews is not a new phenomenon.
Balomenou and Garrod (2016) found PGI methods were first practiced in the 1970s (the authors
noted only five studies using PGI in that decade) and have in one form or another been employed
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by academic disciplines including psychology, anthropology, sociology, and gender studies. The
same authors also summarized the different PGI terminologies, based on any terminology which
appeared in six or more studies. The PGI terminology most often encountered included
photovoice, followed by autophotography, photography, visitor-employed photography, photoelicitation, and participatory photography. Note that each term, with the exception of
photography, emphasizes some degree of participant or study subject participation, suggesting
these methods are an attempt at achieving a more ‘real’ research sample. The photo novella
method (the predecessor of photovoice) was used in five or fewer studies, along with other terms
such as phototherapy, visual voice, and photo diary. The point is to note that there may be
different terms used to describe roughly the same research method.
It is also important to consider other forms of PGI and participant-generated art research that fall
outside of the scope of Balomenou and Garrod’s 2016 literature review. Consider, for example,
Lavallee (2009) who describes Anishinaabe symbol-based reflection as a participatory action
research “arts-based” approach which uses art created by participants as a way “of understanding
the significance of what we do within our practice and teaching” (p. 30). Lavallee specifies this
method of inquiry is influenced by photovoice, but is ultimately one in which participants use
artwork or symbols (e.g. drawings, songs, sculptures etc.) instead of photographs. Lavallee’s
research demonstrates the adaptability of the basic tenets of photovoice, and the potential for
photovoice to serve as a foundation for other methodologies, of special interest to our research.
Building on these early experiences, Balomenou and Garrod (2016) suggest nine reasons for
using photovoice in “participatory needs assessment” (p. 371): First, photovoice shifts the focus
of what is important from the research team and places it in the control of the community
member; second, the photograph is an ideal medium for enabling people to easily tell a story or

21
convey a message; third, photovoice is accessible as a storytelling tool to just about anyone,
regardless of literacy rates; fourth, photovoice “facilitates the sampling of different social and
behavioral settings” (p. 372) often inaccessible to researchers, which offers new data that might
not be available to those using more traditional forms of sampling; fifth, Wang suggests that
cameras are novel devices and therefore “can be a source of community pride and ownership” (p.
372)3; sixth, photovoice enables an iterative process between facilitators and community
members, one in which goals and objectives can be reinforced or redefined; seventh, “photovoice
enables participants to bring the explanations, ideas, or stories of other community members into
the assessment process” (p. 372) (in other words, in bringing community members together
regardless of status, the method promotes learning and understanding between community
members who may occupy different social roles and might otherwise have little intimate
knowledge about one another’s life experiences and perspectives); eighth, photovoice is a
networking tool and a relationship building tool: “Giving photographs back to neighbors and
friends enables participants to express their appreciation, build ties, and pass along something of
value made by themselves” (p. 372). Finally, photovoice provides participants with an
opportunity to highlight the community’s strengths and positive characteristics. In addition to the
nine points listed here, Wang and Burris (1997) highlight that the photovoice method can be
adapted to a variety of research contexts.
With these points in mind, it is important to note that many different ways in which to conduct a
PGI project appear in the literature, a fact identified by Wang and Burris (1997) in their initial
definition of the photovoice method. A PGI project may, for example, begin with a group

As access to mobile phones increases globally – in China, where Wang conducted much of her work which led to
the creation of photovoice, there are 97 cell phone subscriptions per 100 citizens (ITU, n.d.) – this may no longer be
the case.
3
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dialogue that determines the research focus of the photography (Pearce & Coholic, 2013). When
conducted in the spirit of collaborative research, I would argue that this should occur with all
PGI projects. In Castleden et al.’s (2008) photovoice project conducted with the Huu-ay-aht First
Nation, an ethical component is included as part of the training, acknowledging that the “act of
taking pictures in any community is a political act” (p. 1396). The systematic review conducted
by Catalani & Minkler (2010) found that the foundational photovoice studies conducted by
Wang and colleagues during the 1990s began with a participant orientation that covered basic
photography skills, and topics of safety and ethics.
Regardless of the specifics of implementation, at some point each photovoice project hosted at
least one group discussion to generate dialogue on the photos taken. In some studies a mnemonic
called the SHOWeD technique was employed, first described by Shaffer (1983), in which
participants were asked the following questions: What things did you See? What was
Happening? Does this (problem) happen in Our community? Why does this problem happen?
What are we, here, now, going to Do about this problem? Note that the letter “e” is not
represented by a question. A second description of the SHOWeD mnemonic shows the letter “e”
is intended to prompt the question “Why does this situation, concern, or strength Exist?” (Wang,
1999, p. 188).
PGI and the Indigenous Context
I have considered some of the PGI literature (with special emphasis on photovoice). I now
discuss photovoice in an Indigenous context. Given that our research was conducted with First
Nations in Canada, special attention is given to examples that occur in a North American
Indigenous context.
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Worth and Adair’s Through Navajo Eyes (1972) is an early attempt at placing more creative
control in the hands of Indigenous participants and is notable for being one of the first efforts to
apply PGI in a North American Indigenous context. The work intended “to enable [I]ndigenous
people to produce their own images” (Wang & Burris, 1997, p. 371) as though before the arrival
of the authors Indigenous peoples had been unable to take photographs. It is also critiqued for its
failure to reflect the research interests or views of the participants themselves (Wang & Burris,
1997). In light of the contemporary standards on research with Indigenous peoples (e.g. CIHR,
NSERC, & SSHRC, 2010) and CBPR, this is a significant shortcoming.
Another early example of participant driven photography is Jim Hubbard’s Shooting Back from
the Reservation: A Photographic View of Life by Native American Youth (1994) which features
photographs by Indigenous youth living in the American states of South Dakota, Wisconsin,
Minnesota, New Mexico and Arizona. Hubbard dedicates this book “to all Indian youths and
their families” (p. v). In addition to this dedication, the book contains a forward by American
Indian Movement founder, Dennis Banks. In it, Banks tells the new Indigenous photographers
featured in the book: “Keep up the shooting! Never let up! Never leave it to others to represent
you, photographically or otherwise” (p. ix). Hubbard expresses gratitude “to all the American
Indian people who allowed us into their lives to teach the young people photography” (p. x) and
in the introduction details how the Shooting Back team “attempt to provide a window of
opportunity by teaching [Indigenous youth] photography so they can then interpret their visions
of the world” (p. x).
Nonetheless, the photos published in the book were selected by Hubbard, and thus he had the
final say on what images would be published and shared more widely. An easy point of critique
is thus whether it is possible to truly articulate one’s own vision of the world, given that it is
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ultimately up to Hubbard – not the Indigenous youth – which photos are included for publication
and which are not. This publication may be an important early example of photography’s power
to give voice to those who have historically been marginalized. However, as complete control
remains with the author, the influence of the author in shaping the voices of Indigenous youth
cannot be overlooked or minimized.
More recently, photovoice has become a popular way to undertake CBPR with Indigenous
communities (e.g. Castleden et al., 2008; Lemelin et al., 2015; Moeke-Pickering et al., 2015;
Moffitt et al., 2013; Pearce & Coholic, 2013; Poudrier & Mac-Lean, 2009; Shea et al., 2013;
Wilkin & Liamputtong, 2010), appreciated for its ability to be adapted, based on the specific
context in which it is used. Castleden et al. (2008) note how Wang’s description of the
photovoice method lacks continuous ‘check-ins’ or community dialogues between participants
and facilitators. After some initial investigation, Castleden et al. altered their method to include
regular participant ‘check-ins’ in the form of monthly potluck meals at which participants’
photos were shared with members of the community. For photovoice to be successful in an
Indigenous context, Castleden et al. noted, researchers ought to include an iterative process in
which the objective is “to balance power, create a sense of ownership, and build trust” (p. 1401).
In more concrete terms, this evolved into a feedback loop that saw the research team seeking
regular input on their photovoice project from community members. Also of note, Castleden et
al. recruited participants and collected data from October 2005 to April 2006, although they do
not specify how long cameras were used for.4 This likely enabled the research team and the
community to develop stronger rapport compared to studies conducted in a shorter timeframe.

4

Of those 54 photovoice studies reviewed by Balomenou and Garrod (2016), four placed cameras in the hands of
participants for two-to-seven days, 26 for one-to-five weeks, and 36 for six weeks or more. Fifty-four studies did not
specify a timeframe.
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Finally, in their review of the literature on photovoice in qualitative research, they found little
attention was devoted to the importance of establishing trust and building rapport (key
components of CBPR), particularly significant given the negative connotations research has in
some Indigenous communities. This is an important critique to take into account and highlights
the need to be explicit about the CBPR principles implicated with the photovoice research
methodology, a gap that is addressed by this thesis.
Photovoice has also been used in conjunction with ethnography, to study the health of Dene
women living on a reserve in northern Canada (Moffitt & Vollman, 2004). In this study, data
was generated when photographs selected for discussion by participants enabled them to
articulate “their health beliefs and health promotion practices” (p. 192). Women who participated
in the study stated they enjoyed taking pictures and receiving the prints (the study was conducted
using disposable film cameras; the only way to see the pictures was to have the negatives
developed and photographic prints made from these negatives). They noted receiving
photographic prints as one of the benefits of being involved in the study. Regarding consent
forms, legally required when photographing other people, participants stated they were
“uncomfortable using a form when asking people if they can take their picture; they prefer to
obtain oral consent” (Moffitt & Vollman, 2004, p. 198). This highlights the need for photovoice
project components to be appropriately adapted to the cultural context. Moffitt and Vollman had
their consent form translated into Tlicho (the local Indigenous language), which pleased
participants.
The role of the image
The images captured in a photovoice project play an important, multi-dimensional role. In
several studies, the physical photograph itself was of value (e.g. Moffitt & Vollman, 2004; C.
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Wang & Burris, 1997). With a film camera, a photographic print is the only way to see the
picture, whereas with a digital photograph, the picture can be previewed on the device’s screen,
or viewed on a computer or projector screen. In a practical way, with dramatic changes in
photography technology during the last 20 years, and particularly with the advent of digital
cameras and, later, mobile phones with built in cameras, the role of the image will continue to
change. These are important distinctions to take into account when considering photovoice and
other PGI research methods in our era.
In Wang & Burris (1997) the photograph represented a way that participants could give back to a
fellow community member. A photovoice participant who photographed someone during the
course of one of their assignments could later, once the film was developed and photographic
prints were returned, provide the person or persons who appeared in their photos with a keepsake
in the form of a photographic print. Moffitt & Vollman (2004) reinforced this practical
advantage of participants using film cameras to shoot, then receiving their photographs in print
form; participants noted that a benefit of participating in the study was receiving these
photographs. Furthermore, when the photos were being discussed in the group, they were a
“source of pride” (p. 198) for participants.
At a more abstract level, the image plays a different role. It adds “an aesthetic dimension to
knowledge transmission” and has the ability to “enhance the identity and visibility of past
traditions” (Moffitt & Vollman, 2004, p. 195). (The authors do not mention how it might
increase the visibility of present traditions.) In other words, it brings a creative aspect to the
research process, one that can focus on and perhaps share something that has always existed, but
previously went unnoticed by others. A community researcher from the Huu-ay-aht First Nation
commented on the cathartic capacity of photographs as a tool to facilitate dialogue: “[P]ictures
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have allowed [participants] to open up and discuss their true feelings about our village”
(Castleden et al., 2008, p. 1398). Another participant noted a similar effect of the photograph:
“[T]hat’s the only way it refreshes your mind – the thoughts when you take those pictures – it
does something to you too” (p. 1401). The key point, however, is that the photos serve as visual
prompts “to generate a story that legitimizes the contextual reality of the research participants”
(Moffitt & Vollman, 2004, p. 191). Aside from participants themselves, photographs are the
most important part of the photovoice method. Without photographs – whether analog, or digital,
in hard copy, or displayed on a computer screen – there can be no photovoice research method.
Does PGI create change?
There are empowering aspects regarding photovoice as a research method for use in
collaboration with underrepresented or marginalized peoples: “Photovoice prioritizes
participants’ knowledge as a vital source of expertise” (Poudrier & Mac-Lean, 2009, p. 309);
“Photovoice is flexible and can be adapted to different studies” (Wilkin & Liamputtong, 2010, p.
233); and “Photovoice enables people to identify, represent, and enhance their community
through a specific photographic technique” (Wang, 1999, p. 185). Reading some of these quotes,
one might be forgiven for thinking that, armed with some cameras and a few willing participants
with an untold story to share, you can change the world for the better. A critical perspective is
important when evaluating photovoice as a facilitator of social change, so as best to understand
its real capabilities and weaknesses. The questions thus becomes, does photovoice create
change? Does it improve someone’s lot in life? And if not, then who is photovoice benefitting?
Although some of the literature presents a strong case for the use of photovoice in CBPR, not all
of the studies can provide evidence of real change as a result of a photovoice project. For
example, Wilkin and Liamputtong (2010) learned of the experiences of Australian Aboriginal
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people with health services, but failed to comment on any real, meaningful change to the health
services that occurred as a result of their study, changes that might improve Australian
Aboriginal’s experience with health services. Moffitt and Vollman (2004) found photovoice to
be an effective technique that enabled Indigenous women to contemplate health in their
community and in their own lives. Specifically, they noted that photovoice enabled participants
to discuss and reflect beliefs and practices on health and health promotion, and to consider these
topics in the context of their community and their own lives. However, the authors did not
describe conclusive community health outcomes, and the reader is left questioning whether a
specific objective was ever established or achieved – such as an improvement in a public health
issue. Castleden et al. (2008) were equally vague, focusing more on people talking about change
in their community than implementing change. Again, however, there is no indication this
project resulted in a positive, change-creating impact on policy makers, as Wang (1999) had
originally articulated.
In their review article of photovoice as CBPR, Hergenrather et al. (2009) address this issue
directly, measuring outcomes (which could encompass a change in policy) in photovoice studies.
Of the 31 photovoice studies consulted, 29 claimed some form of study outcome. These
outcomes included immediate outputs such as an exhibition of photos (What good is an exhibit if
it is not widely shared?), establishment of action plans (What good are action plans if they are
not implemented?), and the creation of community forums (What good is a forum, if no action
follows?), amongst others. The review also reported nine photovoice studies that were successful
in achieving a change in policy. Some of these examples were impactful, such as “placing
healthy choices in high school vending machines” (p. 694) or the use of a photovoice project as a
foundation for a successful grant application. However, the review concludes that none of these
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reported outcomes were formally evaluated. A more rigorous photovoice research project could
include the reporting and evaluation of project outcomes.
The question of outcomes highlights an important distinction for researchers seeking to conduct
a photovoice research project, one that links back to Wang’s (1997) three goals of photovoice as
“a process by which people can identify, represent, and enhance their community through a
specific photographic technique” (p. 369). It ought to foster a question in the minds of
researchers and community collaborators: Is the goal of this photovoice project to prompt change
at the policy level, in other words to impart policy makers to make changes? Or, rather, is it
conducted for more practical reasons? For example, is it a convenient tool to help people talk
about their experiences and learn about one another, but a tool that ultimately does not have
systemic change as one of its goals, and whose impact will not extend beyond the participants
and perhaps some peripheral community members? Project objectives ought to be considered in
the early stages of any photovoice project, as they should influence the direction of the project
and the involvement of specific stakeholders.
Photovoice and This Research Project
A review of the literature, with special attention to the use of the photovoice research
methodology in an Indigenous context, revealed several photovoice adaptations or variations that
show promise, and which are important to this research. In sum, these adaptations relied on a
keen awareness of the Indigenous socio-cultural context in which they were employed,
something that we strived to replicate. Moffitt & Vollman (2004) incorporated ethnography into
their photovoice research project conducted with Dene women living on a reserve in northern
Canada. The study was well received at the community level and demonstrates the potential for
success of a photovoice method as an acceptable methodology to be used in an Indigenous
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context. Moreover, it underscores the importance of the need to apply CBPR principles, such as
taking the time to develop a relationship with community members and engage with them in a
meaningful, respectful, and topical way. Similarly, Castelden et al. (2008) underscored the need
to focus on CBPR principles when conducting photovoice with Indigenous peoples.
Above all, the widespread use of photovoice and associated PGI research methods are a result of
the methods’ adaptable and pragmatic nature, which make it especially relevant to our research
context and research objectives. Chilisa (2012), for example, describes how photovoice
influenced the emergence of an Indigenous research methodology that falls outside of the scope
of PGI: “Anishnaabe symbol-based reflection” (p. 247). Lavallee (2009) coined the term, which
she describes as an arts-based research method. Instead of taking pictures, participants create
different forms of art and use these as the spring board for their weekly discussions on the
physical, emotional, mental and spiritual aspects of a martial arts program in which they
participated. Moreover, many scholars (e.g. Castleden et al., 2008; Moffitt & Vollman, 2004;
Pearce & Coholic, 2013; Poudrier & Mac-Lean, 2009; Wilkin & Liamputtong, 2010) have
adapted the photovoice research method in practical and pragmatic ways (combining photovoice
with ethnography or tapping into a cultural group’s traditional use of visual or oral methods, for
example), for use with Indigenous communities, in North America and Australia. Ultimately, this
demonstrates that photovoice can be used with CBPR principles and has the flexibility to be
adapted to various Indigenous contexts, such as the one within which our research was
undertaken. Thus, photovoice can be received as a culturally appropriate research method, one
that often resonates with Indigenous participants.
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Overview of Subsequent Chapters
Chapter Two of this thesis is The Gaataa’aabing Visual Research Method: A Culturally Safe
Anishinaabek Adaptation of Photovoice. This paper was written for a peer-reviewed journal and
draws on data from a study led by Dr. Marion Maar. The article was created because the current
photovoice method did not meet the needs of the Indigenous women participants. Hence we set
out to create a method that could. In particular, participants had a desire to have the results of the
research in which they participated, and were co-researchers, be shared as widely as possible.
One way to achieve this was to create an article for publication that shared the perspectives of
the Indigenous women participants. The hope of the research team was that a scholarly article
would provide more exposure than a master’s thesis.
The article features two community co-authors, who were also participants in our photovoice
project: Sheila Trudeau and Doreen Trudeau-Peltier. Sheila was selected as a co-author because
she took an active interest in the photovoice method – and Anishinaabek adaptations of it – and
later, as a result of her participation in the photovoice project, was employed by our community
partner, the Debajehmujig Storytellers, which facilitated communication with her. Doreen, an
Elder from Wiikwemkoong Unceded Territory, brought valuable depth of perspective and
knowledge of community history to the table, and thus filled an important gap. Community coauthors enabled member checking of findings; they were also the last members of the research
team to review the article, and had the final say on the article content.
Although our research addressed IPV, the paper does not aim to provide more data or analysis on
this social issue. Rather, it highlights a new tool which can be used to explore sensitive topics
with Indigenous peoples, in a culturally safe manner. In this sense, this paper is reflective of
McLuhan’s (1964) concept of “the medium is the message” (as cited in Durham & Kellner,
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2009, p. 107). The paper highlights that “the message of any medium or technology is the change
of scale or pace or pattern that it introduces into human affairs” (p. 108). Thus, much of the value
of this paper lies not in the suggestion of new facts and figures, but rather in proposing new ways
to foster dialogue in a culturally safe way and in intercultural settings.
The paper was accepted as part of this thesis for at least two reasons: On one hand, it shares the
perspectives of Indigenous women on how to approach sensitive research topics, something
about which there is still much to learn, and is of vital importance to contemporary Indigenous
issues in Canadian society. The Gaataa’aabing paper shares new ways in which to approach
sensitive questions and thus opens up new avenues for decolonization (Chilisa, 2012) and
culturally safe research (Wilson & Neville, 2009).
The third chapter of this thesis focuses on The Noojamadaa Educational Video, which draws on
data from the same study led by Dr. Marion Maar. I co-produced the video in collaboration with
the Debajehmujig Storytellers, an Indigenous theatre group based on Manitoulin Island, and a
community partner in our photovoice research project, and Dr. Marion Maar. In addition to the
video, Chapter Three includes a preamble, which provides a detailed explanation of why such a
video is necessary, and some suggestions on who might use it. The Noojamadaa Educational
Video is intended for publication as physicians’ Continuing Medical Education (CME). The
video could also be published as an educational resource for use in other venues, such as high
schools and universities. The educational video was, much like the Gaataa’aabing methods
paper, a way in which the impact of our research could be maximized. Again, the need to
maximize the impact of this research was in response to the desires of the Indigenous women
participants, who wanted to see their perspectives shared farther afield.
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An outcome that was not directly featured in this thesis but was nonetheless a significant product
of our collaborative research project, and relates to the educational video, was The Noojamadaa
Exhibit. The Noojamadaa Exhibit featured many of the images that participants brought to
photovoice discussion groups. Before the exhibit, these images were supplemented with a
caption or anecdote, which accompanied the image, and introduced the viewer to the perspective
of the specific participant, in the context of the particular image they were viewing. The first
exhibit – held at Laurentian University’s McEwen School of Architecture in late-March, 2017 –
was well attended and garnered media attention. Our research team wanted to replicate the
exhibit in such a way that it was transportable and interactive and would have as wide-ranging an
impact as possible. Our proposed solution is The Noojamadaa Educational Video.
The Noojamadaa Educational Video is submitted in lieu of a full written chapter. It reflects the
experiences of a group of Indigenous women, is a valuable glimpse into their lived experience,
and, accompanied by the student guide and facilitator guide, forms the basis of the curriculum
intended for health and social services. Moreover, it addresses and aims to work toward
objectives of national and provincial interest such as modernizing Ontario’s high school
curriculum, increasing cultural safety training in universities and professional schools, and
meeting some of the TRC’s Calls to Action. In these early days of reconciliation such elements
are especially topical and important to Indigenous peoples and to all Canadians.
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Abstract
Photovoice is a community-based participatory visual research method often employed with
Indigenous participants. Some academic researchers report adapting the photovoice method to
the socio-cultural context of the Indigenous participants with whom they are working, but none
have formally named or described these adaptations. We conducted ten photovoice sessions with
three First Nations communities in Northern Ontario, as part of a research project seeking
community solutions to intimate partner violence. During the photovoice sessions we
documented the development of a new visual research method, Gaataa’aabing. The
Gaataa’aabing method is a transformed photovoice method conducted in a culturally-safe
environment. It helps engage Indigenous participants in a more meaningful and productive way
by 1) adapting to the cultural values of the respective Indigenous community with whom
researchers are collaborating and 2) placing renewed focus on concrete community outcomes as
a required result of the research process.
Keywords: Canada; Indigenous peoples; photovoice; intimate partner violence; qualitative
methods
Introduction
Photovoice is a visual research method used in community-based participatory research (CBPR)
(Nykiforuk, Vallianatos, & Nieuwendyk, 2011) and participatory action research (PAR) (Wang,
1999). According to Chilisa (2012) CPBR methods include participants in research design and
implementation and commit researchers “to an action-oriented research process” (p. 227).
Likewise, Shea et al. (2013) describe photovoice as a method that enables “communities and
participants to be full and engaged team members” (p. 276) in the research process. Photovoice
is seen as an empowering research practice as it offers a space for community members to come
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together and share their concerns using a format that is collaborative, creative and enjoyable
(Palibroda, Krieg, Murdock, & Havelock, 2009). This focus on engaging and privileging
grassroots knowledge in the quest to solve community issues makes photovoice well-suited for
use in CBPR.
Specific objectives of photovoice projects include: “(1) [T]o enable people to record and reflect
their community’s strengths and concerns, (2) to promote critical dialogue and knowledge about
important community issues through large and small group discussion of photographs, and (3) to
reach policymakers” (Wang & Burris, 1997, p. 370).
As a method, photovoice consists of participants and facilitators 1) convening to establish
research topics, which speak to the needs of the community, and guide the photography of
participants; 2) instructions on how to use a camera (if required); 3) allotting time for
participants to take photographs; and 4) re-convening to discuss the photographs participants feel
are most significant to the research topic. Participants may also plan an exhibit to share their
photographs with a wider audience (Wang, 1999).
As a research tool, photovoice has been employed with Indigenous participants, in Canada and
internationally (Badry & Wight Felske, 2013; Castleden et al., 2008; Genuis, 2015; Lemelin et
al., 2015; Moeke-Pickering et al., 2015; Moffitt & Vollman, 2004; Pearce & Coholic, 2013; Shea
et al., 2013). Indigenous peoples often view research through a critical lens, as past research has
routinely failed to incorporate Indigenous values and brought little or no benefit to the
Indigenous communities or individuals with whom the research was conducted (CIHR et al.,
2010). Smith (2012) describes research as an academic activity “inextricably linked to European
imperialism and colonialism” that is associated with “the worst excesses of colonialism” (p. 1).

37
Hence, Smith advocates that researchers apply a decolonized lens when researching Indigenous
projects.
Wang’s (1999) hope, as the developer of photovoice, was that engagement between researchers
and communities be mutually beneficial. In response to this, and in recognition of Indigenous
worldviews, our research produced an adaptation that was mutually inclusive and relevant to the
socio-cultural context of the Indigenous participants and communities we studied. Therefore, this
paper highlights the process and cultural protocol we used to create an Indigenous transformation
of the photovoice method. As we prepared for our research, which would address Northern
Ontario Anishinaabek5 community members’ perspectives on intimate partner violence (IPV)
and healthy relationships, we became interested in discovering how photovoice principles could
be used to address the research objectives of our partnering First Nations communities.
Background
In January 2016, at the invitation of a First Nations health organization located in Northern
Ontario, Canada, two of our university-based researchers attended a meeting of frontline staff.
During a research priority-setting exercise conducted with these community workers IPV was
identified as a community health issue associated with acute injuries and chronic health problems
such as anxiety, depression, and addiction; it was also linked to social issues like dropping out of
school and unemployment (Maar & Bennett, 2016). IPV is rooted in historic colonial violence,
which has manifested in Indigenous communities economically, socially, culturally, and
spiritually (Barlow et al., 2008). These historic forces of colonization have compromised minobimaadiziwin (Craig & Hamilton, 2014), the Anishinaabek concept of one’s ability to lead a

‘Anishinaabek’, sometimes used interchangeably with ‘Anishinaabe’, “is the most common term used for group
self-identification among [Indigenous] people who live around the Great Lakes” and means “The First Peoples”
(Spielmann, 2009, p. 11).
5
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healthy life (Lavoie & Forget, 2011). As a result many Indigenous peoples also experience an
increased risk of poverty, addictions, low levels of education, and homelessness, compared to
non-Indigenous Canadians (Barton, Thommasen, Tallio, Zhang, & Michalos, 2005). These
conditions have been linked to an increased likelihood of experiencing IPV, whether as a
perpetrator or victim (Fulu et al., 2013; Garcia-Moreno et al., 2006; Matamonasa-Bennett, 2015;
Valdez-Santiago et al., 2013). Despite such adversity, Indigenous peoples demonstrate a
resilience rooted in culture and a renaissance of Indigenous identity (Kirmayer, Dandeneau,
Marshall, Phillips, & Williamson, 2011).
To address the public health issue of IPV, university-based researchers collaborated with First
Nations partners. These included three First Nations communities and an Indigenous theater
group, The Debajehmujig Storytellers. We developed a collaborative research approach rooted in
the principles of cultural safety and CBPR, and based on the photovoice and ethnography
methods. Applying the concept of cultural safety to research ensured that researchers reflected
continually on power relationships between Western and Indigenous research processes.
Ultimately a culturally safe relationship was co-defined by all parties. When applied, cultural
safety involved “respecting the worldviews of those being researched, recognizing their
culturally-driven differences, and including these in the design of the research” (Wilson &
Neville, 2009, p. 73).
During early photovoice planning sessions, we discovered that the photovoice method needed
significant tailoring to our research project needs. Moreover, parts of the photovoice method
were found to be too rigid and investigator-driven to effectively support participatory research
within the Indigenous health research setting. To meet the criteria of having a culturally safe
method and respectful application of Anishinaabek worldviews and processes, our team realized
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that it was important to adapt the photovoice method. Subsequently, questions on how to adapt
or transform our research methods emerged. This paper describes the qualitative research that led
to the development of the Gaataa’aabing method, a culturally safe visual research method
inspired and informed by a braiding (Donald, 2012) of Western and Indigenous knowledge and
research methods.
Methodology
Our methods combined ethnography and photovoice group discussion sessions to collect
information with which to transform the photovoice method into a new culturally safe visual
research method, which we called the Gaataa’aabing method. The name Gaataa’aabing was
selected by Elder Doreen Trudeau-Peltier, who was a participant in this study, and a member of
the Community Advisor Group (CAG). It is a word from Anishinaabemowin, the language of the
Anishinaabek people, and translates to “looking or searching in a circular fashion” (field notes,
May 29, 2017).
Recruitment, consent, and data collection
We established a CAG of Elders and community health workers. The CAG provided
community-based oversight for the project, and served as a venue for member checking. Other
community stakeholders, including health workers, law enforcement, artists, and community
members, provided valuable advice throughout the study.
Then, we conducted between two and four group discussion sessions in each First Nations
community (Table 1). Participants (n = 23) were recruited from each community (n = 3) through
convenience and snowball sampling. All participants were women – their ages ranged from teens
to seniors. Data collection consisted of video and audio recording of group discussion sessions.
Debajehmujig staff video recorded each group discussion session. We made audio recordings
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and transcribed this data verbatim. Participants consented to audio and video recording of group
sessions.
Table 1 Statistics on Participants and Group Discussion Sessions
Community
Participants
Sessions
Community 1

(n = 9)

4

Community 2

(n = 8)

4

Community 3

(n = 6)

2

Total communities: 3

Total participants: 23

Total sessions: 10

Ethics
This research project followed ethical research standards and incorporated Indigenous and nonIndigenous ethics board approvals. This study adhered to the Tri-Council Policy Statement 2nd
Edition – Chapter 9 (CIHR et al., 2010) and respected Ownership, Control, Access and
Possession (OCAP) principles, which places control of data and data collection in the hands of
participating communities (OCAP | FNIGC, n.d.). At the community level, three band council
resolutions approving the research were granted. Research ethics board approvals were acquired
from the two necessary bodies: The Manitoulin Anishinaabek Research Review Committee
(MARRC), which vets research projects working with local First Nations communities, and the
Laurentian University Research Ethics Board, which oversees research projects conducted by
students and faculty.
Ethnography
Ethnography, a research method which enables cultural understanding (Asad, 1986), was also
one of the cornerstones of this study. Fetterman (1998) defines ethnography as “the art and
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science of describing a group or culture” (p. 1). He describes the task of the ethnographer as
“much like the one taken on by an investigative reporter … [who] … writes the story for a
concerned public and for professional colleagues” (p. 1). Peacock (1986) further describes
ethnographic field work as a way in which one establishes oneself, or becomes known, in a
community. He breaks ethnography down into three steps – “experience, establishing an identity
in the new setting, and interpretation” (p. 54) – and points to the unique set of conditions that add
value to ethnographic fieldwork. Participant observation as fieldwork (which occurred during
this project’s ethnography), writes Peacock, involves a “peculiar combination of subjectivity and
objectivity, adventure and work, romanticism and pragmatism” (p. 54). In essence, a successful
ethnography tells “a good story” (Bernard, 2011, p.152). Ethnography and photovoice have been
combined in past studies (e.g. Fleming, 2009; Moffitt & Vollman, 2004). Moffitt and Vollman
(2004) describe photovoice as “a natural fit with ethnography because it is a way for people to
tell others about themselves” (p. 193).
Taking an ethnographic approach further, the lead author lived in one of the communities,
conducted participant observation, and maintained a field journal. The field journal was a place
to record what Bernard (1994) describes as “notes on method and technique;…descriptive notes;
and notes that discuss issues or provide an analysis of social situations” (p. 361). The field
journal served as an important record of lived experiences, and documented reflections upon
these experiences. Overall, it was anticipated that the ethnography could help the research team
begin to understand the culture of relationships, from an emic (Ninnemann, 2012) perspective –
that of the community members. The cultural immersion and community presence that is a part
of ethnography also enabled the researchers to deepen trust within the community in general, and
in particular with participants. Given the largely negative history of academic research in
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Indigenous communities (CIHR et al., 2010; Smith, 2012), the fact that ethnography intends to
give “voice to people in their own local context” (Fetterman, 2010, p. 1), and the sensitivity of
the community-selected research topic of IPV, these points were especially important.
Photovoice: Group discussion sessions
Participant input on changes to the photovoice method began with an orientation session at
which a group discussion on the core principles of photovoice and participant safety planning
was conducted. Participants were provided with a photovoice ‘toolkit’ which contained an
overview of the research project, description of the photovoice method and other information of
use to participants. A debut research question intended to guide participants’ photography –
“What does a healthy relationship look like?” – was also provided. This initial research question
fit broadly with the research priority identified by the First Nations health organization which
initiated the project. Later research themes were established by participants. Participants then
established group guidelines, intended as a code of conduct for group discussion sessions.
Facilitators started with a blank PowerPoint page, which was displayed to the group using a
projector, and added items to the list as they were mentioned, until participants were satisfied
with what was displayed on the screen. Group guidelines reflected the needs and values of
participants and were reviewed at the beginning of each session.
Beginning with the orientation, and at each subsequent group discussion session, participants
created space for methodological discussion on necessary changes or additions to photovoice (for
example, deciding to share a meal at every group discussion session) and engaged in dialogue
with researchers. In transforming photovoice, so that the method was congruent with
Anishinaabek culture and participatory research principles, the method became culturally safe.
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Data analysis
We used grounded theory (Charmaz, 2014), which “consists of systematic, yet flexible
guidelines for collecting and analyzing qualitative data to construct theories from the data
themselves” (p. 1), to analyze group discussion transcripts. We also analyzed ethnographic field
notes for themes which would assist the development of the Gaataa’aabing method and then
brought findings relevant to the development of this new method to participants and members of
the CAG for feedback and further refinement. Lastly, we developed themes and used these to
transform the photovoice method into the Gaataa’aabing method.
Results
Our study revealed that a culturally safe transformation of the photovoice method, for use in
collaborative community-based research with Anishinaabek communities, contained seven key
components: 1) Ethnography, which grounds the study in the day-to-day realities and culture of
the community; 2) cultural protocol, which enables the method to be adapted to various
Indigenous community contexts; 3) the validity of visuals is defined by participants, which
deepens participant involvement in the research design and implementation; 4) researcher
supported technology, thereby facilitating participation from a variety of technology comfortlevels; 5) researchers as discreet participants, thus engendering an inclusive collaborative
research environment; 6) a focus on participant aspirations as research outcomes, reaffirming the
objectives of CBPR; and 7) a final group discussion session, which provides an opportunity for
reflection and concluding remarks. These seven components comprise an Indigenous approach to
visual image research: the Gaataa’aabing method.
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1) Ethnography
Our ethnography lasted approximately four months, during which time the lead author lived in
one of the partner First Nations and participated in the day-to-day life of the community –
attending social occasions and ceremonies and participating in land-based activities like fishing
and woodcutting – to better understand the role of culture in community members’ perspectives
on relationships.
The importance of ethnography as a component of the Gaataa’aabing method was underscored
by positive participant feedback. “Seeing you drive around, knowing that you are in the
community, knowing that you are trying to help is a positive thing,” commented a participant
(field notes, May 24, 2017). An Elder noted that, by living in the community, the lead author
“got to see the real community” (field notes, May 22, 2017). A note from the lead author’s field
journal provides perspective, from the researcher’s point of view, on the ethnography, the way it
is practiced, and the learning that takes place as a result: “The ethnography is more about
listening, engaging, participating…One almost needs to turn off parts of the mind…think, but
don’t overthink” (field journal, December 12, 2016).
Our ethnography created awareness around the research project, built trust and familiarity
between university-based researchers and community members, and provided nuanced insight
into our research topic. For example, during an unseasonably warm afternoon in November, a
community member took our lead author out to set gill nets in a nearby lake. The community
member noted how daily boat trips with his partner to set fish nets “limited the intensity of
[their] conflicts, because they knew they would be spending the next morning together in the
boat and would need to rely on each other” (field journal, November 14, 2016). In this sense, the
ethnography provided an emic (Ninnemann, 2012) perspective with regard to relationships and
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helped researchers to better understand the perspectives of participants. It also enabled a thicker
description of community culture (Ponterotto, 2006); that is, one that allows for a more accurate
description and interpretation of the “social actions within the appropriate context in which the
social action took place” (p. 542). Learning more deliberately about the values and norms of the
participating Indigenous communities allowed the university-based research to become more
open and attuned to any cultural incongruences inherent in the photovoice method and better
understand the need for cultural protocols. Overall, our analysis shows ethnography is a
cornerstone of the Gaataa’aabing method.
2) Gaataa’aabing cultural protocol
The cultural protocol components established by participants to govern group discussions for
visual research in this study were: A) A cultural opening; B) structure and etiquette of discussion
groups; C) sharing a meal at each group session; and D) participant-established group guidelines.
A) Cultural opening: Smudging
Participants determined that every group session begin with a cultural opening: In our case, this
opening was a ‘smudging’ of the participants and facilitators. In Anishinaabek culture a
smudging “involves the burning of sage as a purification cleansing ritual so as to cleanse the
person’s mind, spirit, body, and emotions of negative energy” (Watts, 2016, p. 151). The
smudging was conducted by one of the community workers and was followed by a prayer in
Anishinaabemowin, the language of the Anishinaabek. “I think it was great that you did a
smudging,” commented a participant. “It cleanses your soul and takes away all your negative
energy…it starts the meeting in a great direction” (field notes, May 24, 2017). “I do smudge
before I start anything…just always have to think positive” (November 15, 2017) noted another
participant, during a group discussion session. The smudging formally marked the beginning of
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each session and shifted the focus to the often emotional task of discussing relationships. It also
served as a reminder of the intent of the research, which was to support mino-bimaadiziwin –
“the Good Life” (Seven Generations Education Institute, 2015) – at the community level.
Participants were aware that smudging could be used at any time during the sessions to purify
participants, should the discussion become too sad or burdensome.
B) Group discussion: Structure and etiquette
The orientation session established the physical structure and social etiquette for future group
discussion sessions; in our case, participants were seated in a circle and took turns speaking.
“When you are in a circle you are not behind anybody or in front of anybody,” stated a
participant. “Everybody knows that once you go to the circle that is your time to share and when
you are talking about it you are letting go…you are healing or helping someone else heal” (field
notes, May 24, 2017). “Sitting in a circle is for equality for everyone,” added an Elder. “It can be
the Queen or the President of the USA – it’s human-to-human” (field notes, July 14, 2017). This
Indigenous approach to sharing ideas in a circle was combined with the Western qualitative
research focus group method in which “researchers gather information on a particular topic
through group discussion” (Lavallee, 2009, p. 28). Information shared in group discussion is not
normally disseminated beyond the discussion circle; however, in this case it was recorded and
analyzed, with the permission of the participants. The focus group methodology was further
adapted as university-based researchers provided less of a facilitation role within the discussion
and instead moved the discussion along by inviting each participant to speak when a natural
break in the discussion occurred.
In no particular order, whoever’s photos were the first to be shared started the session, and the
presenting participant discussed how an image spoke to a specific theme or research question.
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Participants had the opportunity to pass and there were no rules on what could be discussed. In
this sense, the format of group discussions was open-ended allowing the discussion to be rooted
in the perspectives of participants, not the interests of researchers. Our group discussion model
respected and acknowledged the cultural traditions and ways of knowing of Indigenous women
participants.
C) Sharing a meal
At the orientation session it was decided that every group discussion session would begin or end
with the sharing of a meal. This became a time when group members and participants could
socialize and catch up informally with one another and the facilitators. “I look forward to
learning and sharing and listening. And the food is good,” commented one participant
(November 15, 2016). The act of sharing a meal together helped make people feel more
comfortable with one another, acknowledged the intrinsic value of social interaction, and
supported relationship building within the group.
D) Group guidelines
As the final component of cultural protocol, participants established group guidelines. Although
these values were unique to each community, there were many guidelines that were common to
all communities. These shared guidelines were:
•

Discussion of the common purpose: Why are we here? Finding out what community
women think are healthy relationships, so that we can prepare future generations.

•

How do we do this? By sharing our stories about healthy relationships and keeping in
mind that we are seeking solutions to a community-identified issue. We are looking
for strengths that would help us get to those solutions.

•

Respect one another, even if you differ in opinion.
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•

Be mindful of where others are at in their healing. Listen with open minds. We are
not here to judge one another.

•

Confidentiality. Trust our process. What is said here, stays here.6

•

Support one another. Be sensitive. Check-in and check-outs. How is everyone doing
today? Right to pass.

•

Starting our sessions with a smudge.

•

Patience.

•

Have a good time. Have fun.

•

Being kind to yourself.

•

It’s OK to take a break. Taking breaks to refresh.

•

Revisit these guidelines throughout the project.

Group guidelines were a living document. Although first established at the orientation session,
they were reviewed at the start of each of the subsequent group discussions and served as a
weekly reminder to participants and facilitators of the principles guiding the group discussion.
Each of the four components of cultural protocol were instrumental in ensuring that cultural
values were respected in the research process. This attention to cultural safety during sessions
helped to foster an environment which elicited all participants’ perspectives, built trust between
participants and facilitators, and guided group discussion in a thoughtful and respectful way.

6

Facilitators provided the caveat that, as part of a research study addressing IPV, there was a need to share findings
and that we could not guarantee the confidentiality of what was shared in the discussion groups.
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3) Participants define what visuals are valid
Equally important to the Gaataa’aabing method were the visual arts, and the criteria around their
creation and use. Participants felt that only using photos taken between sessions was too
restrictive, and even forced. It did not allow them to share their perspective, compared to preexisting visual images, which already held a lot of meaning for them.
I guess at the [orientation session] I felt a little pissed off because to me it was like how
do you [provide your perspective on relationships only using photos] – I have such a
broad scope or a perspective and then to pinpoint it through a little funnel such as photos,
I felt really flustered. Well how do you do that, you know? (November 15, 2016)
This participant’s comments highlight the need for flexibility in accepting images taken or
created at any point in time (whether a photo, painting or other visual) when conducting
photovoice research in her Anishinaabek community. Recent photographs were not a sufficient
medium to tell the story participants felt compelled to tell, and the original photovoice method’s
restrictions were felt to be oppressive and disrespectful of the women’s experiences. Based on
participant comments from early group discussion sessions, it was noted that the original
photovoice method would not result in a culturally safe research protocol. In the original
description of photovoice (Wang & Burris, 1997) participants take pictures after meeting as a
group and determining a research topic. In our study all images, including paintings and
drawings from any time period, were valid. In other words, participants decided which image
provides the context and meaning for the perspective(s) they wish to share. Flexibility in
accepting visual images from any time period was essential in order for participants to be able to
freely convey meaning through the images they shared, in a culturally safe way. This flexibility
reinforced participants’ ability to define that which was meaningful to them, and made images an
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effective method for identifying and revealing meaning, in the context of our communityselected research question. Consider this participant’s comments:
Being here for me has been somewhat therapeutic and looking into my, I call them the
Pandora boxes, but I have two chests of pictures at home and I just grabbed this one bag
and I could pull out any picture and a memory will come back or an experience or a
person that I once knew. So it’s good. It’s reflecting back on my life I guess. Chimiigwetch (November 29, 2016).
By welcoming visual images regardless of whether they were created before or during the
research project, this participant was able to use the project as a way to reflect back on her life,
and the people she shared it with, and become an active participant in her own healing. For this
next participant, on the other hand, a photovoice project that was open to other visual arts meant
that she could share an image meaningful to her and her family, one that highlighted the cultural
strengths in her life and the strong relationships she shares with her family:
This is a painting of our family…in a traditional perspective. So there is my spirit name,
my kids’ spirit names are in there, and our clans. So I am bear clan and the kids and [my
husband] are Turtle Clan. And the hummingbird is my daughter and the loon is my son.
And the otter was [my husband’s]. And the eagle and the pine tree, those are my two
spirit names (December 1, 2016).
Each image shared by a participant – whether a photo taken the day before with a cell phone
camera, a photographic print from a family photo album, or a painting done by a relative that had
been hanging on a dining room wall for decades – contributed to the group dialogue and research
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findings. This approach allowed for a deeper and more meaningful reflection on the research
topic of healthy relationships.
4) Researcher-supported digital technology
At the time of Wang’s (1997) foundational photovoice project, analog photographic methods
were the norm. Wang noted how creating photographic slides facilitated group discussion and
“literally enlarges the visual impact of the images” (p. 379). Today, photographic technology
evolves quickly. In our study, participants’ digital images were captured using cell phone
cameras or digital cameras. These images were uploaded to a computer and then displayed using
a computer linked to a projector or TV screen. When a participant brought physical copies of
photographs or artwork, these were passed around the circle. In our study, those participants who
did not possess a cell phone or other device with which to take photographs were provided with a
digital camera. Furthermore, participants often required support to share pictures with
facilitators, in preparation for group discussion sessions. This component of the Gaataa’aabing
method requires that a facilitator provide technical support to participants. In our study, this
technical support occurred between sessions, and required one of our university-based
researchers to meet with participants ahead of time, and assist with downloading or emailing
images. Technical support was enabled by the fact a researcher was living in one of the
participating communities, while conducting the ethnography.
5) Researchers as discreet participants
In addition to community member participants, the university-based researchers also participated
in the study, at the request of the participants in each community. One participant noted how this
component built trust between participants and researchers and helped facilitate data collection:
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If [researchers] are there and a part of the group it opens doors. It is a way of connecting
with everybody in a good way…you are not showing that you are above anybody. You
are actually just like us, no higher level than anybody…you are letting [participants] into
your world (field notes, August 5, 2017).
Similar to the community member participants, researchers brought in photos that spoke to each
week’s respective theme or research question. This was intended as a way for participants to get
to know the academic members of the research team on a more personal level, and for
researchers to partake equally in the act of sharing their experiences and taking the social risks
associated with revealing aspects of one’s personal life. As participants, researchers were able to
better empathize with community members, and vice versa. Just like sharing a meal together, the
intent behind researchers’ participation in the study was to demonstrate a commitment to
working relationally and acknowledge the intrinsic value of social interaction. Although
researchers participated in the method, the method was not centered on them, but instead focused
on sharing the same vulnerability that participants experienced in sharing their perspectives. We
believe it was critical that university-based researchers were mindful of maintaining a low profile
in the group discussions, thus the term ‘discreet participants’.
6) A focus on participant aspirations as research outcomes
From the outset participants wanted the photovoice project to be a catalyst for change – given the
evolving nature of the project, these aspirations developed over the course of group discussion
sessions. Although ideas varied on how to transform the project into something that could be of
benefit to others, the desire for the study results to have an impact was consistent. For example,
there was a desire to see the photovoice study serve as a platform that could challenge
stereotypes about Indigenous peoples. “I think it would be informative to the non-natives and it
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would enlighten them,” (December 1, 2016) commented one participant, in reference to the
images and stories that emerged from the photovoice study. Emerging aspirations of participants
were documented by facilitators, in order to later keep track of outcomes desired by participants.
7) Closing the circle: Group reflection
A final group discussion session served as a last ‘check-in’ with participants: In short, an
opportunity for sharing perspectives and ending the formal data collection on a positive note.
This final component helped researchers ensure that cultural safety was maintained, as
participants could provide feedback or share a final thought or opinion with the group, on any
aspect of the group discussion sessions or the project as a whole. The following comments
emerged from the group reflection: “I really enjoyed being at this program…I feel like I know
[Sarah] now. And I feel comfortable sitting beside her. I feel comfortable with everybody”
(November 29, 2016). This participant’s comments highlight a strengthening of social networks
of support and underscore the supportive nature of the group discussion model we employed.
The positive impact the study had on interpersonal relationships in the community is also seen in
this participant’s comments:
Hearing everyone’s stories and…everyone’s struggles you know you are not alone. And I
really like that. And especially listening to my grandma talk, now I know why like our
family is the way we are. Because at first I was like why…don’t we hug and stuff like
when my mom says I love you I’m like eww…no. But I say it back…now I know, like I
understand a little bit more why that is. And I thought that was you know…it’s awesome
(November 29, 2016).
This participant’s comments demonstrate a further strengthening of relationships, at the family
level. There is suggestion of understanding, too, of the underlying reasons behind this
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participant’s family dynamic. Finally, an appreciation for the solidarity that is found in sharing is
expressed, and further supported in this participant’s comment:
I just want to share with you that being here and listening and learning from each one of
yous has brought more peace to me and brightened my way of thinking…And I hope that
this continues and that it gets bigger as they say (November 29, 2016).
The final group discussion provided a forum for Indigenous women to share broadly, in an
unstructured fashion; to build on, or resolve, conversations that may have started in some of the
earlier group discussions; and to close the circle in their own way. It was an appropriate venue
for researchers to formally end the data collection phase of the study, as participants were
gathered together and could collectively identify and voice any concerns or comments they had.
Discussion
This research demonstrates that the cultural safety of a participant-generated visual arts project
conducted in three Northern Ontario Anishinaabek First Nations communities hinged on a
transformation of the photovoice method. This transformation incorporated Indigenous values
and practices, as well as a clear dedication to producing concrete outcomes that addressed the
community-identified issue and met the needs of participants. A comment from an Elder
highlighted the need for the research team to be flexible in its methodological approaches, when
working in her Anishinaabek community: “We are always being studied. There is so much about
abuse all the time. But when you came we didn’t want that and you were open enough to go with
the flow” (field notes, May 22, 2017).
To strictly adhere to the photovoice method would compromise the empowerment and cultural
safety of Anishinaabek participants. Castleden et al. (2008) note a similar limitation of
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photovoice in their work with a British Columbia First Nation: “[It] quickly became apparent
that the ‘classic’ Photovoice approach was similar to the academic trend of doing ‘parachute’
research in Indigenous communities” (p. 1401).
Some past photovoice projects working with Indigenous peoples have been characterized by
good intentions coupled with a lack of reporting on concrete project outcomes, and little or no
description of any cultural adaptations undertaken by researchers in an effort to tailor their
studies to the communities with whom they are working. Furthermore, some photovoice studies
document accomplishing two of Wang and Burris’ (1997) photovoice objectives: “To record and
reflect their community’s strengths and concerns” and promote “critical dialogue and knowledge
about important community issues through large and small group discussion of photographs” (p.
370). However, fewer address Wang and Burris’ third point – of reaching policymakers – which
is an obvious potential venue for creating outcomes and researching in a culturally safe way.
Consider briefly the following three studies: Castleden et al. (2008) document an outcome at the
community level (posters sharing participants’ photographs with the wider community were a
“catalyst for change”, p. 1400) but do not note contact with policymakers outside of the
community, or elaborate on what sort of change was precipitated by the sharing of the
photographs. Likewise, Moffitt and Vollman (2004) “describe the use of photovoice in exploring
the health beliefs and health promotion practices” (p. 189) of an Indigenous group living in the
Northwest Territories, but do not record any outcomes. Wilkin and Liamputtong (2010) list plans
to host a photo exhibit at an art gallery “and invite influential people within the university and
from Indigenous communities to attend” but ultimately abandon this plan “due to many
unforeseen reasons” (p. 236). They do not list any concrete outcomes or demonstrate how change
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occurred because of their project, beyond any new perspectives their project “generated from the
experiences of Indigenous health workers” (p. 238).
These studies demonstrate community engagement and cultural safety and each of the studies
describes how the Indigenous host communities were appreciative of the photovoice method.
However, they do not show how photovoice might bring about meaningful policy change (e.g.
“to reach policymakers”) or otherwise improve someone’s lot in life. Positive outcomes, such as
a transformation within the community of participants, was not described. By comparison, what
makes the Gaataa’aabing method unique – and necessary – is the combination of flexible,
culturally appropriate components which it comprises, and the method’s restating of the
paramount importance of outcomes in any CBPR project.
The Gaataa’aabing method
Gaataa’aabing is the visual research method informed by Anishinaabek knowledge and Western
method and methodology that emerged from this need to transform photovoice for use in
Anishinaabek communities. We mentioned previously that Gaataa’aabing translates to “looking
or searching in a circular fashion” (field notes, May 29, 2017). Elder Doreen Trudeau-Peltier
elaborated on the name she chose: “The way of thinking is to always consider the grey area,
instead of looking at something in just one way you look at all possibilities and resources” (field
notes, May 29, 2017). This emphasis on looking “at all possibilities and resources” is borne out
in the Gaataa’aabing method, through an approach to qualitative research which considers all
aspects of the research – and all who are involved – as stakeholders and as valid sources of data.
The Gaataa’aabing method that emerged from our study fit the needs of participants, however,
the components of the group discussion model may need to be further refined in order to fit
different Indigenous community contexts.
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Ethnography
From the perspective of the university-based researcher, the ethnography was the linchpin of the
research which led to the development of the Gaataa’aabing method. Without ethnography it is
likely that we would have failed to gain an emic perspective regarding our research question, and
the local culture more generally. Ethnography, and the emic perspective it afforded, increased
researchers’ competence, by helping them to understand “the unique community and
organizational context, circumstances and challenges as well as the cultural dimension” (Maar et
al., 2015, p. 10) within which our research question was nested. Maar et al. (2015) have argued
that strong working relationships hinge on research teams who have an “in-depth understanding
of one another’s needs, resources and expectations related to research and action” (p. 10). The
ethnography accelerated the development of these crucial relationships which further
strengthened this collaborative research.
A note regarding the ethnography: The closing of the final group discussion did not mean the end
of relationships established and strengthened as a result of the study. Rather, the end of
discussion groups marked but the beginning of the building of relationships with community
members, co-researchers and participants. University-based researchers kept in contact with
participants, in order to member check findings and publications (such as this article); to keep
community members abreast of new opportunities for project outcomes; to involve them in these
efforts; and to maintain personal friendships that emerged from the study. In this sense, the
ethnography continued for as long as university-based researchers continued to be involved in
the lives of participants or the community.
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Group process
In photovoice, group discussion sessions serve as a venue where people “reflect on the images
they have produced” (Wang & Burris, 1997, p. 379). Wang, however, does not provide further
details on the physical structure of the discussion group. During our research, the weekly
discussion groups became the project keystone. Discussion group sessions were an opportunity
for participants to gather, share with one another, reflect on each other’s images and stories and
help one another identify strengths and sources of resilience in their own relationships and
communities. In short, the sessions were “not oriented to extracting data but rather to acts of
sharing” (Nabigon, Hagey, Webster, & MacKay, 1999, p. 126). This was in line with Wang and
Burris’s (1997) original photovoice method, which describes the role of discussion groups in
photovoice as a tool to enable “people to reflect on the images they have produced” (p. 379) and
share these perspectives with one another in the context of the community-identified issue. A
final free-form group discussion session enables participants to reflect on the various topics
discussed during the previous sessions.
Little attention is given to the role the image, in the context of group contemplation, discussion
and reflection, plays in photovoice. Visual arts shared at group discussion sessions enabled
participants to become aware of – and reflect on – ones’ tacit knowledge, which resulted in
transformative experiences for participants. In the Gaataa’aabing method, therefore, engaging in
visual research becomes an event where change is possible, for the participant and the
community, because we are more accurately able to tell what we know. In the case of this
research project, Gaataa’aabing’s culturally safe and adaptive approach to visual research
methods enabled the verbalization of tacit knowledge, in line with Polanyi’s (1966)
interpretation. Polanyi described tacit knowledge as follows:
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I shall reconsider human knowledge by starting from the fact that we can know more than
we can tell. This fact seems obvious enough; but it is not easy to say exactly what it
means. Take an example. We know a person's face, and can recognize it among a
thousand, indeed among a million. Yet we usually cannot tell how we recognize a face
we know. So most of this knowledge cannot be put into words (p. 4).
During group discussion sessions, the human knowledge which might “recognize [a face] among
a thousand” (Polanyi, 1966, p. 4) is made accessible through the contemplation of an image and
consideration of various perspectives provided by group discussion participants. The images
shared by participants (and their interactions with one another’s images, including their own)
were symbols of their reality. In turn, this helps to relay a story or experience, or reveal one’s
tacit knowledge on a given topic. This is reaffirmed by the Elder’s comments mentioned earlier:
“The way of thinking is to always consider the grey area, instead of looking at something in just
one way you look at all possibilities and resources” (field notes, May 29, 2017). Through tacit
knowledge, participants enabled consideration of grey area, and together the group’s collective
strength and wisdom was amplified. Finally, including researchers as discreet participants in the
group discussions created a more egalitarian relationship between researchers and participants
and demonstrated researcher commitment to the tenets of CBPR.
The role of culture in Gaataa’aabing
Cultural components involved in the creation of this research project were diverse. Consider this
one example: All participants that attended group discussion sessions shared in the group meals.
Castleden et al. (2008) mention the use of potluck style dinners as a time to share preliminary
findings with the community, but do not comment further on their applicability, or lack thereof,
as a component of a research method, Indigenous or otherwise. In their photovoice study which
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explored health and body image in First Nations girls, Shea et al. (2013) provided no meals, but
did take participants out for social activities such as bowling and mini-golf, as a ‘thank you’.
During a study on Indigenous research methods, Lavallee (2009) mentions providing food and
drink to participants, at a sharing circle session, but does not further elaborate on the role this
may have played in the research method. Wilkin and Liamputtong (2010) do not describe any
mealtime or food provided to participants during the conduct of their photovoice study on
experiences of Australian Aboriginal health workers. Consideration of various cultural
components is a core feature of the Gaataa’aabing method.
Outcomes: Participant experiences and sharing results with the public
Project outcomes, such as a desired change in a policy, some other form of community action on
a given issue, or simply personal growth related to the issue or issues being addressed, became a
central focus of our study and occurred on two fronts.
Participant experiences
First, several participants stated that the photovoice project was therapeutic for them. If research
exists to create change, then the logical place to begin striving for change is where it is most
practical, at the level of the participants with whom research is being undertaken. Ultimately,
participants’ experiences in research are an essential component in evaluating whether a project
was successful, or even necessary, and are, in this sense, an outcome. In addition to positive
impacts recorded at the final group discussion/feedback session, follow up comments confirmed
positive changes which occurred as a result of the study. “It made me really proud of myself,”
said a participant, in reference to her participation in the study. “It was a healing journey…I felt
like I was awakened. I felt really empowered” (field notes, May 24, 2017). This participant was
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later offered a fulltime position with Debajehmujig, a meaningful employment opportunity
which was facilitated by her participation in this study.
Sharing results outside of the discussion groups
Second, participants decided the study data should be made accessible to others – Indigenous and
non-Indigenous – in a public exhibit. Participants wanted to share their findings on their
perspectives of healthy relationships with the wider Indigenous and non-Indigenous community.
This is similar to the concept of Adichie’s single story (Tschida, Ryan, & Ticknor, 2014)
popularized during her 2009 TED talk, “The Danger of a Single Story”. In it, Adichie discusses
“what happens when complex human beings and situations are reduced to a single narrative”
(Brooks, 2016). Participants expressed a desire to challenge such negative narratives through the
sharing of their images and stories – data which emerged from their photovoice project – that
focused on healthy Indigenous relationships, and the strengths that existed in relationships in
their First Nations communities.
This exhibit was named by an Elder who was a member of the CAG and a photovoice
participant: The Noojamadaa Exhibit. (Noojamadaa is an Anishinaabemowin word which
translates to “let’s heal”.) A partnership was developed with a regional school of architecture.
The exhibit was comprised of 45 pieces and a curatorial team consisting of an architect, lead
authors, and two members of Debajehmujig was established. In March 2017, The Noojamadaa
Exhibit opened to the public for the first time. The exhibit was well attended: Community
members, students, health workers, media, members of the legal community and others visited
the exhibit. The exhibit opening was covered by various media outlets, including CBC Radio,
Radio-Canada, and local news media in Sudbury and on Manitoulin Island. Exhibit attendees
were encouraged to complete evaluation forms: More than 100 were completed. Next, The
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Noojamadaa Exhibit will be certified as continuing medical education (CME) for physicians.
The exhibit will continue to be featured in galleries and other spaces, furthering the opportunity
for social change and broadening this research project’s impact.
The key point in emphasizing outcomes is that researchers and collaborators work to implement
the objective(s) of participants. Consider this succinct statement, recorded at a group discussion
session: “You know keep in mind that we are looking for solutions. I guess when I say solutions
I mean like things that would draw strengths or you know help us…to get to those solutions”
(November 8, 2016).
Tangible outcomes targeting the community-identified issue or issues which the research is
intended to address are imperative. With a renewed focus on outcomes, and a commitment to
documenting and implementing these outcomes, photovoice can move from a qualitative
methodology that, at times, pays only lip service to social action, to a more rigorous research tool
ready to help create social change. In our case, this became Gaataa’aabing, but depending on
whom researchers are working with, it may be more appropriate to name it otherwise. Given the
vast diversity of Indigenous knowledge (Battiste, 2005), this flexibility ensures that research
methods can be molded to the specific cultural needs of the community.
Outcomes – positive things that come out of a study – are the primary reason we perform CBPR
research. In this study, outcomes that emerged from this project occurred on two fronts: 1)
personal change in the lives of participants (which have been substantiated above) and 2) social
change as a result of participants’ desire to share the project with a wider audience, in the form
of an arts exhibit open to the public, and as an educational video currently being developed.
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Conclusion
As a qualitative method, photovoice recognizes and validates “knowledge grounded in
experience” (Wang et al., 1996). The role of photovoice is thus to unlock, enable, or enhance this
innate and pre-existing expertise (in line with Polanyi’s thinking on tacit knowledge) and
empower participants to be active figures in creating change in their community. In our
strengths-based CBPR study, which sought community solutions to IPV, the ability of
photovoice to engage at the community level was useful in encouraging participation and
ensuring that community members drove the focus of the research and benefited from it.
However, for the research to be successful and culturally safe, in the Anishinaabek context in
which we worked, the photovoice method needed to be suitably adapted. The result was a
braiding (Donald, 2012) of Western and Indigenous knowledge and research methods, one which
aspired to research through a decolonized lens (Smith, 2012). It represents a step toward
decolonization and recognizes and embraces each other’s differences.
Our research demonstrates that the cultural safety of a participant-generated imagery project
conducted in three Northern Ontario Anishinaabek First Nations communities hinged on the
transformation of the photovoice method, including a dedication to producing concrete outcomes
that addressed the community-identified issue and met the needs of participants. The result of
this adaptation is the Gaataa’aabing method, a method which supports 1) the cultural
modification and transformation of the photovoice method, to fit the profile of the community or
population who have elected to use it and 2) reinforces the need for outcomes in CBPR. As such,
the Gaataa’aabing method is able to maintain the participatory aspect of CBPR, while reemphasizing the need for community-based research to be outcomes-focused. In meeting these
criteria, the Gaataa’aabing method is able to uphold the cultural safety of participants. Our
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findings suggest the Gaataa’aabing method may have good potential to be employed in other
studies where a visual research method is warranted and that, given its adaptability, could be
used in other Indigenous communities, in Canada and abroad.
Acknowledgements
The authors are grateful to the community members and community administrations (band
councils and health centers) of Wiikwemkoong Unceded Territory, Aundeck Omni Kaning First
Nation and Whitefish River First Nation who have supported this project, in one way or another.
We are especially grateful to our CAG members. The balanced and nuanced insight and the
advice they offered were invaluable and without these supports the project would not have
progressed. Above all, chi-miigwetch to the Indigenous women from the three Northern Ontario
First Nations communities who participated in this project. Your collective and individual
strength, resilience and wisdom are what made (and transformed) the photovoice process, and
the subsequent Noojamadaa Exhibit and Gaataa’aabing method, into something special.
Funding
The Women’s Xchange (Women’s College Hospital) 15K and 75K grants funded the research,
authorship, and publication of this article.

65

66
Chapter Three: The Noojamadaa Educational Video
A digital file of the Noojamadaa Educational Video is available on Laurentian University’s
Electronic Thesis Depository in LU Zone at https://zone.biblio.laurentian.ca/handle/10219/479.
Consult appendices B and C of this thesis for directions on how to use the video as a learning
aid.
Purpose
The purpose of the Noojamadaa Educational Video is to provide learners and instructors with an
interactive video teaching tool that builds intercultural competency (Kumagai & Lypson, 2009);
promotes cultural safety (Wilson & Neville, 2009); educates on the experiences of Indigenous
women in contemporary Canadian society and on how they are impacted by colonialism;
combats racism by challenging mainstream societal assumptions and narratives; and works
toward reconciliation within Indigenous communities, and between Indigenous and nonIndigenous Canadians and communities, as articulated by the Truth and Reconciliation
Commission (TRC) of Canada’s Calls to Action (TRC, 2015). The video also aims to share
Indigenous women’s perspectives on healthy relationships and highlight individual and
communal strengths which might help address IPV.
The Noojamadaa Educational Video meets objectives relevant to Canadian society and which, in
many cases, have yet to be attained. Based on the recommendations of the TRC (TRC, 2015),
this video offers opportunities for the education of high school and university students, as well as
professionals such as nurses, doctors, and social workers. More broadly, the Noojamadaa
Educational Video can help Canadian society to work towards reconciliation.
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Target Audience
The Noojamadaa Educational Video uses teaching strategies selected to maximize the video’s
employability as an educational resource, thus broadening its target audience. We hope it is
useful to anyone from high school students, to university students (such as social work or nursing
students), medical students, physicians, and other professionals who deliver services to
Indigenous peoples. We also hope, more broadly, it is useful to all who have an interest in
Indigenous peoples and working toward a reconciled Canada.
What TRC Objectives Does This Video Address?
The Noojamadaa Educational Video addresses several of the TRC’s 94 Calls to Action (TRC,
2015). Depending on the audience, these could include objectives such as:


Providing “culturally appropriate curricula” (Calls to Action 10, TRC, 2015, p. 2);



Ensuring medical and nursing students “take a course dealing with Aboriginal health
issues” (Calls to Action 24, TRC, 2015, p. 3);



Educating public servants through “skills-based training in intercultural competency,
conflict resolution, human rights, and anti-racism” (Calls to Action 57, TRC, 2015, p. 7);



Increasing Indigenous content in public schools curricula and making this content a
“mandatory education requirement” across all grades, thus developing “student capacity
for intercultural understanding, empathy, and mutual respect” (Calls to Action 62 & 63,
TRC, 2015, p. 7); and



Requiring media schools to provide education “on the history of Aboriginal peoples,
including the history and legacy of residential schools” (Calls to Action 86, TRC, 2015,
p. 10).
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What Learning Objectives Does This Video Address?
In addition to the TRC objectives addressed above, the Noojamadaa Educational Video will help
viewers:
1. Develop an understanding of relationships in the Indigenous communities featured in the
video, including relationships between members of the community and with the land.
2. Appreciate how relationships in the Indigenous communities featured have been
impacted by colonialism.
3. Identify sources of strength and resilience in the Indigenous communities featured, as
described by Indigenous women in the video.
4. Reflect on the relevance of the Indigenous women’s perspectives, with respect to:
a. The students’ own relationships.
b. Students’ relationships with Indigenous peoples.
Finally, the Noojamadaa Educational Video will help nursing students, medical students, and
physicians:
1. Appreciate how health outcomes in Indigenous communities have been impacted by
colonialism.
2. Identify sources of strength and resilience in Indigenous communities and discuss how
these may be used to advance a patient-centered approach.
3. Reflect upon the artistic content of the video, in the context of a community-based
Indigenous health initiative, and consider how any new learnings might enhance the
provision of culturally safe care.
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The Noojamadaa Educational Video in Ontario High Schools
At the Ontario high school level, this video will help Grade 9 – 12 curricula comply with the
TRC’s Calls to Action:


Beginning in Grade 9, as part of the “Expressing Aboriginal Cultures” course, this video
will help students in their “exploration of art forms…created by Aboriginal artists”
(Ontario Ministry of Education, 1999, p. 7).



In the Grade 10 course “Aboriginal Peoples in Canada”, students examine social issues
faced by Indigenous peoples – the video will provide insight into Indigenous women’s
perspectives on healthy relationships and the role strengths-based research can play in
finding community solutions to social issues (Ontario Ministry of Education, 1999).



By Grade 11, students have several options for courses on Indigenous matters. In
“Current Aboriginal Issues in Canada”, this video will supplement their learning on
“relationships among Aboriginal peoples” and “the responsibilities of Aboriginal men
and women” (Ontario Ministry of Education, 1999, p. 19). As part of the provincial high
school English curriculum, Grade 11 students may enroll in “Contemporary Aboriginal
Voices” (Ontario Ministry of Education, 1999, p. 9) in which they study Indigenous
creative works. The Noojamadaa Educational Video, as a compilation of Indigenous
visual images and anecdotes representing Indigenous women’s voices, could be a
valuable addition to this class.



For high school students preparing for college, the course “Aboriginal Beliefs, Values,
and Aspirations in Contemporary Society”, which highlights the values and beliefs of
Indigenous peoples, as well as the “social challenges facing individuals and
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communities” (Ontario Ministry of Education, 1999, p. 28), could incorporate this video
to help meet these learning objectives.


For high school students preparing to enter the workforce, another version of the course
teaches students about Indigenous peoples’ “relationships to land and nature, as well as to
one another within their communities and working environments” (Ontario Ministry of
Education, 1999, p. 47), elements which feature prominently in the educational video.



Lastly, in Grade 12, during “Aboriginal Governance: Emerging Directions” students
continue to learn about “relationships among Aboriginal peoples” (Ontario Ministry of
Education, 1999, p. 72), with a focus on empowerment, more elements featured in this
video.

Ontario high school curricula has not been updated in more than 15 years. The Noojamadaa
Educational Video can help modernize Ontario high school curricula and serve as a valuable tool
in helping high school courses reflect the TRC’s Calls to Action.
The Noojamadaa Educational Video in Universities and Professional Schools
In addition to helping Canadian learners meet objectives of the TRC, this video is also an
educational tool for medical trainees and strives to develop intercultural competency through
“the development of an orientation – a critical consciousness – which places [practice] in a
social, cultural, and historical context and which is coupled with an active recognition of societal
problems and a search for appropriate solutions” (Kumagai & Lypson, 2009, p. 782). Building
on this, we believe the video will develop or enhance cultural safety (Wilson & Neville, 2009) of
trainees and professionals, from social work, to nursing, medicine and more. Cultural safety is
accomplished through an ability to respect the worldviews of clients, recognition of their
“culturally-driven differences” (Wilson & Neville, 2009, p. 73), and the inclusion of these
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unique aspects in the design and delivery of care. The Noojamadaa Educational Video assists in
building these skills of cultural competency and safety.
The Noojamadaa Educational Video for the Layperson
Finally, in the spirit of reconciliation put forth by the TRC, The Noojamadaa Educational Video
can serve as an educational resource for all Indigenous and non-Indigenous peoples. This video
is a resource to be used to help Indigenous and non-Indigenous Canadians reflect on our shared
journey towards wellness, through contemplation of our relationships with one another and our
surroundings. The Noojamadaa Educational Video offers an opportunity to foster and promote
healing and thus provide steps toward reconciliation.
Background
In a 2016 collaboration with a Manitoulin Island First Nations health services centre intimate
partner violence (IPV) was identified as a community-wide issue associated with acute injuries
and chronic issues such as anxiety and depression (Maar & Bennett, 2016). Although data on
IPV in Indigenous communities is lacking, studies show Indigenous women experience higher
rates of IPV, when compared to non-Indigenous women (Brownridge, 2008; Daoud et al., 2013).
Despite this, little research has focused on IPV in Indigenous communities and, in particular,
little research has been devoted to Indigenous women's perspectives on IPV.
For Indigenous women living on-reserve, it was determined that the most appropriate way to
better understand IPV was through a community-based participatory research (CBPR), strengthsbased approach, one designed to break the cycle of IPV and move toward the restoration of
balance in relationships, according to Indigenous worldviews. Working with Debajehmujig
Storytellers (an Indigenous theater company based on Manitoulin Island) and Manitoulin Island
First Nations health services centers and community members, we used a visual research method
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to stimulate discussion among Indigenous women on strengths they see in their communities
regarding healthy relationships and families, strengths that might counteract IPV.
Group discussions occurred once a week and each focus group addressed a different theme or
research question (What does a healthy relationship look like? resilience; balance; and
responsibility) selected by participants. The themes informed visual arts shared by participants
and guided the conversation of the discussion groups. Each session was filmed and videos that
shared the stories and perspectives of the participants were created. The research contributed to a
greater understanding of IPV and outlined potential community solutions to this issue, from the
perspectives of Indigenous community members. In turn, this project increased awareness and
dialogue in the communities who participated in the project, and served as a first step toward
community-based solutions to IPV.
At the conclusion of the project, participants wanted to share the project findings with other
Indigenous and non-Indigenous communities. This resulted in the creation of The Noojamadaa
Exhibit, an arts exhibit which highlights the strengths and positive aspects Indigenous women
see in their lives and the lives of their families, and the strengths they find in their relationships
with partners, family, friends, community, and the land. The exhibit addressed the interrelated
goals of reconciliation, personal growth, and helping to make the stories and experiences of
Indigenous community members more visible and accessible. The Noojamadaa Exhibit laid the
foundation for the creation of The Noojamadaa Educational Video.
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Our Creative Solution: The Noojamadaa Educational Video
Theoretical underpinnings
Michael Polanyi’s (1966) concept of tacit knowledge provides the theoretical underpinning for
the Noojamadaa Educational Video. Polanyi described the importance of tacit knowledge as
follows:
I shall reconsider human knowledge by starting from the fact that we can know more than
we can tell. This fact seems obvious enough; but it is not easy to say exactly what it
means. Take an example. We know a person's face, and can recognize it among a
thousand, indeed among a million. Yet we usually cannot tell how we recognize a face
we know. So most of this knowledge cannot be put into words (p. 4).
Kumagai (2012) builds on Polanyi’s earlier work on tacit knowledge, and that which “cannot be
put into words” (Polanyi, 1966, p. 4), and demonstrates the role resources like The Noojamadaa
Educational Video can play in educating future generations of health care providers: “The
educational result of perspective-taking, self-reflection, and exposure to other identities,
experiences, and ideas, contributes, I believe, to each student’s tacit or implicit knowledge about
people” (p. 1139). The educational video, which incorporates all the elements Kumagai refers to,
aims to elicit tacit knowledge from viewers. Consider the images displayed in the video, images
shared by Indigenous women, as evidence of the reality experienced by them, and their
perceptions thereof. This in turn helps to relay one’s story and reveal one’s tacit knowledge on a
given topic.
In the case of this video, the human knowledge which might “recognize [a face] among a
thousand” (Polanyi, 1966, p. 4) is made accessible through the contemplation of images
presented on the screen. Becoming aware of – and reflecting on – ones’ tacit knowledge can
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elicit transformative experiences for viewers, as it did for the Indigenous women who originally
participated in this project. Engaging in visual research of this kind thus becomes an event where
change is possible, for the participant and the community, because we are more accurately able
to tell what we know. In the case of this research project, visual thinking strategies (VTS)
(Housen, 2002) helped access tacit knowledge.
Methods
Visual thinking strategies is a teaching tool that promotes critical thought and “enables its
transfer to other contexts and content” (Housen, 2002, p. 100). Its value as a tool for inculcating
critical analysis skills thus extends beyond the art world, to other subjects. VTS can, for
example, “be used in the health sciences to teach awareness, interpretation, communication, and
collaboration” (Moorman, 2017, p. 127). In practice, VTS asks three questions of viewers:
“What is going on here?”; “What do you see that makes you say that?”; and “What more can you
find?” (Housen, 2002, p. 100). These three questions are included in the Noojamadaa
Educational Video Facilitator’s Guide and the Noojamadaa Educational Video Student Guide,
which accompany The Noojamadaa Educational Video.
In addition to VTS, reflection, and the practice and promotion of reflection through reflective
writing (Sandars, 2009; Wear, Zarconi, Garden, & Jones, 2012), may be used in conjunction with
the tools suggested in the facilitator and student guides. Sandars (2009) defines reflection as “a
metacognitive process that occurs before, during and after situations with the purpose of
developing greater understanding of both the self and the situation so that future encounters with
the situation are informed from previous encounters” (Sandars, 2009, p. 685).
Wear et al. (2012) break reflection up into four steps. The first step requires elaboration or
interrogation of a particular lived experience or experiences. Then, one works through the
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experience – “puzzling over an experience” or “puzzle solving” (Wear et al., 2012, p. 604) – in a
process of critical self-examination. Next, one is asked to process or re-examine an experience
and its associated feelings. This leads to transformative action: An act, which might be physical
or a change in thinking, but one that is ultimately about working toward change. Sandars (2009)
reduces these four points to three themes: Noticing, processing, and future action. Reflective
writing, as a practice, incorporates each of these steps. Through transformative action (or future
action) enabled through reflection/reflective writing, Wear et al. (2012) describe how we can
move past “self-congratulation for engaging in the reflective process to a recognition of the need
for ethical action” (p. 605). In an effort to produce a concise facilitator’s guide and student guide,
reflective writing was not included in either of these resources. Based on different factors in the
classroom/learning environment, facilitators may wish to use this method, in addition to, or in
place of, VTS.
Conclusion
The Noojamadaa Educational Video is a teaching resource that can help build intercultural
competency, promote cultural safety, challenge mainstream assumptions about Indigenous
peoples and communities, and foster new perspectives and insight into our own lived experiences
and those of others. The video would be a valuable educational resource incorporated into
Ontario’s high school curriculum, and with those students entering medicine, nursing, and social
work, or for those professionals already working in such fields. Finally, it serves as a tool that
can move us – Indigenous and non-Indigenous peoples alike – toward a reconciled Canada.
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Chapter Four: Conclusion
Limitations
There are several limitations to this research project. First, this research is a preliminary
investigation. We did not pursue ethics approvals for research involving people under the age of
18, despite the fact that IPV is not an issue restricted to men and women of the age of the
majority. Second, participation in this project was based on communities who self-selected at the
band council level; we secured BCRs from three communities. There are other First Nations
communities in the region – each with their own history, demographics, and set of experiences –
whose perspectives could have added depth and breadth to our data. Band councils with no
interest – or insufficient interest – in investigating strengths-based solutions to IPV were not
included, restricting the sample size. This is not intended to detract from the key findings of this
thesis, but rather as a statement to provide context. Therefore, evaluating how this might
influence our findings is outside of the scope of this project. Third, our research represents the
perspectives of Indigenous women from three Anishinaabek communities in Northern Ontario. It
cannot be assumed to apply to other women from the same communities, region, or cultural
background. Nor can it be assumed to apply to Indigenous women in other parts of Canada, or
the world. However, given the similar experiences associated with colonization, consideration
ought to be given as to what aspects of this study may be extrapolated to other Indigenous
communities. Fourth, the ethnography portion of this research was performed in one of the
communities, not all three. It is not possible to evaluate how this may have impacted our
findings, except to say that we found the ethnography was a central component in building
rapport and developing trust at the community level, vital components for conducting research in
Indigenous communities (LaVeaux & Christopher, 2009).
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Finally, academic research, as a partnership or collaboration between a university and an
Indigenous community or communities, is a complex endeavour. Turner (2006) states:
Few academic contexts exist within which to talk about Indigenous knowledge and
heritage in an unprejudiced way. Most researchers do not reflect on the difference
between Eurocentric knowledge and Indigenous knowledge. Most literature dealing with
Indigenous knowledge is written and developed in English or in other European
languages. This creates a huge problem for translatability (p. 133).
Turner alludes to the differences between a Western – or Eurocentric – worldview and an
Indigenous (Anishinaabek) worldview. In the case of this research, one way in which these
differences manifest themselves are in the translatability, and the question of how one can
present findings in a way that is relevant to the community partner. How can we make our
research findings relevant and comprehensible, if those findings are not presented in the
appropriate Indigenous language, or according to an Indigenous epistemology, or both? These
considerations represent one way in which this research is limited, not in its ability to answer a
research question, but in its ability to be decolonizing and accessible to Anishinaabek people; in
collaboration with community partner organizations and the photovoice discussion group
participants we addressed this to the best of our abilities, as an ongoing component of the project.
Relationship Building and Ethical Space
Relationship building is an important way in which researchers demonstrate respect toward
research participants (Chilisa, 2012) and is a prerequisite for conducting research with
Indigenous communities. “Researchers who take the time to develop these partnerships and
understand the importance of the [Indigenous] contributions will have more successful research
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experiences, and be important bridge-builders for future research among [Indigenous]
communities” (LaVeaux & Christopher, 2009, p. 18).
As an outsider in our partner Indigenous communities and informal representative of an
education institution, I was challenged during this research by the need to adhere to an academic
timeline, while also maintaining commitments to the communities I was working with,
particularly once the ethnography was over, writing had begun, and I no longer resided in the
community. Writing a master’s is a solitary, often anti-social, process. As writing progressed,
and time spent in the community diminished, maintaining these relationships became more
challenging. Lavallee (2009) describes the “ethical challenges and inherent tensions between an
Indigenous approach and a traditional academic one” (p. 25) which occur when conducting
research in partnership with Indigenous peoples. There is a script which university researchers
follow: Ethics, methods, data collection, knowledge translation, and so on. These are all part of
the process a student undergoes in working toward the completion of a graduate degree. What is
less clear is how principles of decolonization intermingle with the deeply entrenched research
rules and conventions of Western academia. This remains an important topic for debate,
particularly given the current discourse on reconciliation and decolonizing research
methodologies.
After the ethnography, I maintained contact with community members in several ways. For
example, I returned often to the community where I performed the ethnography (at least several
times a month). Sometimes I brought my chainsaw and cut wood. Other times, I worked in a
garden, shared meals, went fishing, or attended community events. In the initial stages of the
project, ethnography enabled me to better understand the tensions between Indigenous and
Western worldviews described by Lavallee (2009) and more smoothly negotiate them. The
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ethnography meant a rich and well-developed period of relationship development and rapport
building in the early stages of the research project. Later, this helped maintain my connections to
the communities during the less social aspects of the writing phase, when I no longer resided in
the community.
For all communities, I kept in regular contact with participants and community partners. This
was for the sake of maintaining participant involvement in the various project components.
However, it was also a convenient way to continue to strengthen relationships established
throughout the discussion group and ethnography phase of the project. For example, during the
development of the Noojamadaa Educational Video I consulted in person with several of the
women who appeared in the video. During the writing of the Gaataa’aabing methods paper, I did
the same. This process involved home visits, discussions on a variety of topics – some
humourous, others serious – and reporting to participants on the progress of different aspects of
the research project. I also called or texted with participants and community partners, to ask for
advice on aspects of the research, inquire about their attendance at events associated with the
project (most notably The Noojamadaa Exhibit), or to provide an update.
Throughout these phases, Ermine’s scholarly article “The Ethical Space of Engagement” (2007)
helped me to critically engage with my experiences. Ermine describes differences between
mainstream Canada and the Indigenous world as an ethical space across which engagement
occurs; he highlights methods for collaborative action. As a researcher from non-Indigenous
Canada working in an Indigenous context, this was a theoretical framework that I relied on to
foster communication between myself and members of the community where I lived during the
ethnography, and throughout the course of this research project.
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I suggest that Ermine articulates, in more technical language, that which Richard Wagamese
described in his book One Native Life (2008).
We’re all neighbours: that’s the reality. This land has the potential for social greatness.
And within this cultural mosaic lies the essential ingredient of freedom – acceptance.
That’s an [Indigenous] principle I’ve learned. When you know your neighbours, when
you can lean over the fence and hear each other’s stories, you foster understanding,
harmony and community (p. 4).
For Ermine, it is a “common table” or an “ethical space of engagement”; for Wagamese it is the
moment when you “lean over the fence and hear each other’s stories”. The methods differ, but
the end goal is the same. Engaging across an ethical space, according to Ermine and Wagamese,
is an important step in reconciliation, a word often mentioned following the creation of the TRC,
and their 2015 release of 94 Calls to Action.
Truth and Reconciliation
In 2009 the TRC “began a multi-year process to listen to Survivors, communities, and others
affected by the Residential School system” (National Centre for Truth and Reconciliation, n.d.).
Then, in 2015, The Truth and Reconciliation Commission of Canada (TRC) released their 94
Calls to Action, a set of recommendations created “[i]n order to redress the legacy of residential
schools and advance the process of Canadian reconciliation” (TRC, 2015, p. 1).
Truth commissions are not a new concept and are used in countries with a history of statesponsored crimes to “investigate and compile reports about breaches of human rights”
(Dimitrijević, 2006, p. 373). Violations addressed by truth commissions are characterized by
“gross human rights violations” (Gibson, 2006, p. 413) and, in the case of Canada, “the injustices
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of colonization, land disposition, and genocide” (Nagy, 2013, p. 53). As James (2010) suggests,
“Canada surely deserves its place among the ranks of truth commission-hosting countries:
transitional liberal democracies emerging – precariously, controversially, and, above all, always
only potentially – from experiences of gross and systematic violations of human rights” (p. 24).
The difficulty inherent in attempts at national reconciliation is evident in James’ statement.
Dimitrijević (2006) notes that the controversy and precariousness of truth commissions
referenced by James “should come as no surprise, given that most often at issue are the crimes
perpetrated in the name of a whole political community or in the name of a group constitutive of
that community” (p. 368). In the context of reconciliation in Canada, this is certainly the case.
I have argued that this research – and the products which emerged from it – addresses some of
the TRC’s (2015) 94 Calls to Action, and thus represents a step toward a reconciled Canada. It
bears noting, however, that this research project is a small step. Efforts such as this ought not to
be mistaken for the more significant changes required – changes which need to occur at the
societal level. I was reminded of this when reviewing Chapter Two with Elder Doreen TrudeauPeltier, who noted that the Gaataa’aabing paper represented “a step” toward decolonization –
placing emphasis on it being a single step – nothing more, nothing less (field notes, October 5,
2017).
Chapter Three ought to be considered in a similar light. In this chapter I listed several of the 94
Calls to Action (TRC, 2015) The Noojamadaa Educational Video was intended to address.
Broadly speaking, these objectives fit under cultural safety and intercultural competency. Its
success as an educational resource, one which promotes reconciliation, is as much dependent on
the video design and content as it is on the willingness of viewers and facilitators to engage with
the content.
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Subsequent Steps for Knowledge Translation
Gaataa’aabing methods paper
The submission of a thesis does not mean the conclusion of the larger research objectives of this
project. The paper included in this thesis as Chapter Two has been submitted to a scholarly
journal for publication. It is our hope that it will add to the body of scholarly knowledge on
photovoice and similar visual research methods, as well as inform future photovoice projects
conducted with Indigenous communities.
The Noojamadaa Educational Video and Noojamadaa Exhibit
The Noojamadaa Exhibit is in the process of being certified as CME, an accredited educational
resource available to physicians with the purpose of maintaining certifications and improving
quality of care (Joule: A CMA Company, n.d.). The exhibit now exists in three portable sets, and
will continue to be displayed at different venues in Ontario. Future confirmed venues include the
Women’s College Hospital in Toronto, Canada, and the Sudbury District Health Unit, in
Sudbury, Canada. The exhibit will also return to be displayed in communities on Manitoulin
Island.
The Noojamadaa Educational Video is also in the process of being certified as CME. Next, it
will be promoted to educational institutions and communities. Depending on the audience,
certain aspects of the video and accompanying documents – the student guide and facilitator
guide, for example – may require modification.
Concluding Thoughts
Intimate partner violence is a serious social and public health issue in Indigenous communities in
Canada. It represents the after effects of historic and ongoing colonization. What is less clear is
how to address this issue in a way that is respectful of a community’s and a community
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member’s needs and aspirations. In the case of this thesis, the photovoice method was initially
selected as the preferred tool for assessing Indigenous women’s perspectives on IPV, because of
its adaptability and history of use in research with Indigenous peoples. We required a method
that would enable a culturally safe venue, help the research team elicit the perspectives of
Indigenous women on IPV, and enable communities and researchers to then use these
perspectives to help find community solutions to this issue. What resulted was a transformed
photovoice method, described in Chapter Two, and written for publication in a scholarly journal.
This transformed method emphasized two factors as core objectives of the research process: 1)
That research be conducted in a way that is culturally safe; and 2) that the research team set and
deliver outcomes, as identified by participants. This second point flows from the concept of
cultural safety, in that a part of ensuring the method’s cultural safety is in having participants set
objectives and work with university-based researchers to implement these in the form of
outcomes.
Early on, participants and community partners expressed a desire to see this research have an
impact beyond the community, and that the products of this community-based research project
be used as a way to challenge stereotypes and identify strengths in Indigenous communities,
within the context of the community-selected research topic of IPV. In addition to the paper, this
resulted in two additional venues for sharing the stories and experiences of the Indigenous
women. The photographs and visual images that emerged from the photovoice group discussion
sessions were given captions by participants and compiled into an exhibit: The Noojamadaa
Exhibit. In March 2017, the exhibit opened to the public for the first time and at the time of the
writing of this thesis, at least two more venues for the exhibit have been identified. In an effort to
build on the earlier success of the exhibit, the content was incorporated into a video, The
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Noojamadaa Educational Video. It is our hope that this video will become an educational tool
used in schools and universities and that this thesis, the various resources that have emerged
from it, and the ongoing gallery exhibits that feature the perspectives of Indigenous women on
healthy relationships, can help us all work toward a reconciled Canada.
On a personal level, this research has resulted in change. I share two examples of this change.
First, I recall pulling into the driveway of my new home on reserve, at the beginning of the
ethnography, in September 2017. I was tense, anxious, and very much conscious of the fact I was
non-Indigenous. I told no one that I had rarely set foot on a reserve, and had never visited a home
there, let alone stayed as a guest in one. Now, more than a year later, those feelings of discomfort
with identity have mostly disappeared. Yes, I am a non-Indigenous man often in an Indigenous
space. Now, however, I am as comfortable on the reserve – dropping by a friend’s place or
cutting firewood – as I am walking the streets of Sudbury, Ontario, if not more so. I have a better
understanding of what life is like on reserve, and I know many people who live there. With this
understanding has come feelings of comfort and familiarity and a great appreciation for the
Anishinaabek of Manitoulin Island. I have a deeper understanding of their perspectives –
particularly of the women who participated in this research – and it has enriched my life. I
acknowledge that I can never truly know the rewards and challenges of the day-to-day life of
those who participated in this research. Nonetheless, I am grateful for the many gifts I have
received.
Second, during this project, there were long periods of introspection and reflection. I now know
myself better than before. An entry from my field journal provides an example:
Resilience – the ability to rebound, to retake one’s shape, to bounce back, so to speak.
Google says “the ability of a substance or object to spring back into shape; elasticity.” Or,

85
“the capacity to recover quickly from difficulties, toughness.” Last year, during the class
work portion of the master’s, this word came up frequently. At the time I remember
feeling that it was only a ‘buzzword’ that classmates bandied about without giving
thought to what it actually meant. Now, however, I have seen it in the community
context, and I think I understand what it means when someone is resilient vs. when
someone is not (field notes, December 18, 2016).
Resilience is no longer a ‘buzzword’ to me. I have witnessed it. And it has been a true privilege.
Miigwetch!
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Appendix A: Photovoice Participant Documents

Letter of Information
(Photovoice – INSERT COMMUNITY NAME)
Project Title: Perspectives of Intimate Partner Violence in Manitoulin Island First Nations
Communities
Principal Investigator:
Marion Maar PhD
NOSM
Laurentian University
935 Ramsey Lake Rd Sudbury,
ON, P3E 2C6
705-662-7233
marion.maar@nosm.ca

Co-researcher:
Beaudin Bennett
Laurentian University
935 Ramsey Lake Rd
Sudbury, ON, P3E 2C6
1-250-888-6133
bbennett@laurentian.ca

Research Sponsor: Women’s College Hospital Fund, Women’s Xchange
Purpose of the Study:
The purpose of this research is to identify intimate partner violence (IPV) behaviours between
Aboriginal men and women on Manitoulin Island. The term intimate partner violence is used in
place of domestic violence in the context of this research project. The term acknowledges that
abuse, whether physical, financial, emotional or sexual, takes place in intimate relationships,
regardless of whether the individuals involved share a domestic partnership. The term intimate
partner violence best fits with the nuanced analysis of abuse which this project has set out to
undertake. We hope to gain a better understanding of the mental, emotional and physical impacts
of IPV in communities, to learn about community strengths that may foster resilience and
promote healthy family relationships, and to determine the types of health and social services
supports needed in the communities, to assist those affected by IPV.
Procedures involved in the Research:
Photovoice is a methodology that invites research participants to take photographs related to a
specific topic and share their narratives among one another. By participating in this Photovoice
session, you will be asked to share photographs and stories that represent community strengths
which promote healthy family relationships. These narratives will be explored through group
discussions on cultural facilitators, teachings and community strengths. Researchers will hold
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training sessions for participants to describe the Photovoice method and answer any questions
you may have. Participants will discuss possible uses for their photos during this session. After
images have been captured, you and other participants will work together to create a narrative of
your chosen photographs that identifies common themes of the strengths you would like to foster
in your community. If you agree, we will audio record these sessions.
Although photos will be used to identify common themes around IPV, participants will largely
determine what the actual photographs taken will be used for: a community photo exhibit,
calendar, etc. Consent will be a central topic of the initial training session. Researchers will
inform participants of the limits to consent and explain instances in which they would be
required by law to break confidentiality and report to the appropriate authorities. Furthermore, it
is possible that participants will take pictures that include people, although it is not necessary.
During the training session, researchers will explain that consent is not required for large group
shots in which individuals are not identifiable; however, in instances in which individuals are
identifiable, participants will need to have their subjects sign photo release forms. Participants
need to understand the importance of explaining to subjects why they are taking photographs and
what the intended use of these photos might be. Photos are not being used for commercial gain
and researchers will clearly outline the manner in which the photos may be used, based on group
consensus.
Potential Harms, Risks or Discomforts:
To ensure the safety of participants, the researchers will guide participants through a safety
planning exercise. This process will allow you to assess your risk of participating in the project
and develop a plan to address such risks, should you wish to continue to participate in the
project.
By participating in this session, there is the potential that you may feel uncomfortable or upset in
discussing certain experiences or stories. Only divulge information that you would feel
comfortable sharing with us. You do not need to discuss or answer any questions that make you
uncomfortable, or that you do not want to share.
If you become visibly upset or uncomfortable during the session, or should you request it, a list
of local mental health care providers will be made available to you.
If needed, an Elder will be available to provide culturally appropriate assistance. Other support
services available include:
Manitoulin Health Centre - Mindemoya - (705) 377-5311
Noojmowin Teg Health Centre - (705) 368-2182
Mnaamodzawin Health Services Inc. - (705) 368-2182
Haven House (VAW Shelter) - (705) 377-5160
Rainbow Lodge (Addictions and Healing Centre) - (705) 285-4335
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Crisis Line - 1-866-996-0991
Government of Ontario Mental Health Helpline - 1-866-531-2600
Potential Benefits:
As a participant you will be given the opportunity to share your thoughts and stories of
community strengths that promote healthy family relationships. Participating in this discussion
may prompt you to positively relate to other participants’ experiences and perspectives. This
project may also act as a forum for Aboriginal men and women to regain influence and power
that has been eroded due to intergenerational trauma and Indian Residential Schools. We
anticipate that this research will help organizations, social services and primary care providers to
better address IPV. We also anticipate that raising awareness on IPV will enhance empowerment
of communities and individuals to address this issue.
Payment or Reimbursement:
You will be provided with a $25.00 gift card to acknowledge your contribution to this project. If
you decide to withdraw from the project you can still keep the gift.
Confidentiality:
Anything that you say or do will not be attributed to you personally. Anything that we find out
about you that could identify you will not be published or told to anyone else, unless we get your
permission. Your privacy will be respected. Your name will not be stored with documented
discussion files.
We will ask the other members of the Photovoice session to keep what you say confidential, but
cannot guarantee they will do so.
The information (raw data) will be kept on password protected computers, in locked filing
cabinets, and on external hard drives. These storage devices will be kept in a secured research
office at the Northern Ontario School of Medicine, in Sudbury, Ontario.
All researchers will be required to sign an Oath of Confidentiality. Only researchers will have
access to the discussion data.
Legally Required Disclosure:
Information obtained will be kept confidential to the full extent of the law and we will treat all
information provided to us as subject to researcher-participant privilege.
Participation:
Your participation in this study is voluntary. It is your choice whether to participate or not. You
may withdraw from the project at any time. Should you decide to withdraw before or during the
final sharing circle, your photos will not be used and there will be no consequences to you. If you
do not want to answer some of the questions you do not have to, but you can still participate in
this project.
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Information about the Study Results and Ethics:
Presentations of research findings will be made available to all interested Aboriginal health
centers and band councils on Manitoulin Island. Media sources, such as Wiky TV 5, the
Manitoulin Expositor or “100.7 The Island FM” may provide venues to share the findings of this
study, if deemed appropriate.
You may obtain information about the study and the results by contacting Marion Maar at 1-800461-8777.
This study has been reviewed and approved by the Manitoulin Anishinaabek Research Review
Committee (MARRC) and the Laurentian University Research Ethics Board (REB # 2016-0502). On October 3rd, 2016 this project received a Band Council Resolution from Wikwemikong
Chief and Council. If you have concerns or questions about your rights as a participant, or about
the way the study is conducted, you may contact:
Research Ethics Officer
Laurentian University Research Office
Telephone: 705-675-1151 ext. 3681 or toll free at 1-800-461-4030
Email: ethics@laurentian.ca
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CONSENT FORM
I have read the information presented in the information letter about a study being conducted by
Marion Maar, Northern Ontario School of Medicine, and Beaudin Bennett, Laurentian
University, in collaboration with INSERT COMMUNITY PARTNERS HERE.

I have had the opportunity to ask questions about my involvement in this study, and to receive
any additional details I wanted to know about the study. I understand that I may withdraw from
the study at any time, if I choose to do so. I have been given a copy of this form.

 I consent to the audio taping of this session and all subsequent Photovoice sessions.
 I consent to the photographing of this session and all subsequent Photovoice sessions.
 I consent to the video taping of this session and all subsequent Photovoice sessions.

Date: _____________________
Name of Participant ______________________________________
Signature of Participant ____________________________________

Participants who provide verbal consent:
(Name of participant): _____________________________ has been informed of the study’s
purpose, potential risks and benefits of participating, and has voluntarily agreed to participate in
this study.

Name of researcher: __________________________
Date: ____________________
Location: _________________________
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Source: Goldmedia.ca John Goldstein

Training Toolkit
GUIDELINES FOR PHOTOVOICE
Finding Strength and Resilience in our Relationships

By Dr. Marion Maar (NOSM) and Beaudin Bennett (Laurentian University), in partnership with INSERT
COMMUNITY PARTNER HERE.
Special thanks to Dr. Taima Moeke-Pickering (Laurentian University) for her invaluable contribution to this
document.
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Research Project
Purpose: To discover community solutions to Intimate Partner Violence in Manitoulin Island First Nations
communities.

Overview of the Research Project
Intimate partner violence (IPV) is a health and social issue on Manitoulin Island. The term intimate partner
violence is used in place of domestic violence in the context of this research project. The term
acknowledges that abuse, whether physical, financial, emotional or sexual, takes place in intimate
relationships, regardless of whether the individuals involved share a domestic partnership. In contemporary
society, individuals are choosing to marry later in life and fewer couples are getting married (i.e. entering
into a domestic relationship). While domestic violence continues to be a significant problem, dating
violence and cyber violence are issues of growing concern. As such, the term intimate partner violence best
fits with the nuanced analysis which this project has set out to undertake. On Manitoulin, IPV is associated
not only with acute injuries, but also with chronic health issues such as anxiety, depression and addiction,
in addition to social issues like dropping out of school, unemployment, child apprehension and poverty.
Despite the pervasive impact on individuals and their families, there is currently no strategy to address IPV
in First Nations. Community solutions are needed.

What is Photovoice?
Photovoice is a type of community-based participatory research (CBPR) method that “uses participantemployed photography and dialogue to create social change.” (Castleden et al. 2008) Community members
are asked to use personal cameras to capture how their lives relate to a research question, providing a
means to record strengths and concerns in their community and serving as a means for promoting
discussion. In this research project, participants are asked to capture images that depict strength and
resilience in intimate relationships. Participants will be invited to share their photos and accompanying
narratives during group sessions. These group sessions are intended to stimulate social action and explore
discussion on community strengths, traditional teachings, and other factors that promote healthy
relationships. In turn, Debajehmujig Storytellers will learn from the images and discussions and create
theatre productions which further stimulate community conversation on this topic. Finally, information
collected may help to inform the design of future community programming addressing IPV and healthy
families.

Who is involved?
PROJECT GROUPS: Wikwemikong community members are invited to participate. Sessions will be
conducted by Dr. Marion Maar and Beaudin Bennett. You can withdraw from the project at any time.
Should you want to withdraw before or during the final group session, your photos will not be used.
THE RESEARCH TEAM:
•

Principal investigator: Dr. Marion Maar, Northern Ontario School of Medicine
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•

Co-researcher: Beaudin Bennett, Laurentian University master’s student

COMMUNITY ADVISORY COMMITTEE MEMBERS:
•

INSERT COMMUNITY ADVISORY COMMUNITY MEMBER NAMES.

•

Debajehmujig Storytellers.

What is involved?
A.
INDIVIDUAL/GROUP TRAINING (2-3 hours): Aims and purpose of this research are elaborated
on by researchers and community partners; you receive training in Photovoice ethics and the relevance of
photography as a research tool.
B.
PHOTOGRAPHY AND DISCUSSION (2-3 hours per week, from now until December): Take
pictures! Research team checks-in with you once a week to see how you are doing, establish research
questions, and discuss your favourite photo(s). You are asked to select a few of your favourite photos (i.e.
two or three) to bring to each group discussion. Project concludes with a discussion about your
experience with the project and how we can use the findings to foster dialogue and promote change.
C.
FINAL EVENT: A final event (i.e. gallery showing) provides an opportunity for you to share
your favourite photo, professionally printed and mounted, with members of the community.
NOTE: If you need travel reimbursement or child care please talk to the organizers about reimbursement
before the events. Meals will be provided during each group session. Participants will also receive $50 in gift
cards, as thanks for their participation.

What will be expected of you?
• Attend four group sessions (2-3 hours each).
• Answer questions and engage in conversation.
• Take pictures!
• Be aware of Photovoice ethics.
• Select and discuss favourite photo(s). Share your photo with the researchers and the group.
• Share strategies and ideas relating to healthy relationships with the group.

Cameras
Participants are expected to use personal cell phones or digital cameras to take pictures. The higher the
resolution the better, as you may want to enlarge some of your photos. In certain circumstances, we may be
able to help you find a suitable camera.
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Research Timeline
The overall research project takes several months. The Photovoice component occurs over four weeks.
This involves weekly group meetings throughout November. Individual meetings with researchers can
take place as needed. Group discussions occur in a room large enough for everyone to sit comfortably.
Food will be provided!
i.

November 4th, 2016: Photovoice “kickoff” workshop/seminar.

ii.

November 10th, 2016: Photovoice group session.

iii.

November 17th, 2016: Photovoice group session.

iv.

November 24th, 2016: Photovoice group session.

v.

December 1st, 2016: Final Photovoice group session.

vi.

January, 2017: Final event i.e. gallery showing at Debajehmujig.

Group Ground Rules
At the beginning of the first meeting the group will discuss values they wish group members to follow.
Here are some group guidelines to consider. These guidelines help each participant feel safe and
comfortable to share and discuss their photographs.


Respect – Allow people to openly share in the group without interruption.



Confidentiality – Have the right to share in confidence.



Openness – Be as open and honest as possible, without disclosing others’ personal or private
issues. It is okay to discuss situations, but names or other identifying features should be kept
anonymous.



Right to pass – It is ok to pass or not answer.



Nonjudgmental approach – We can disagree with another person’s point of view without putting
that person down.



Taking care to claim our opinions – We will speak our opinions using the first person “I” and
avoid using “you.”



Sensitivity to diversity – We will remember that people in the group may differ and be careful
about making insensitive or careless remarks.



Have a good time – Creating a safe space is about coming together as a community, being
mutually supportive, and enjoying each other’s qualities.



Practice timely attendance.
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Step Up and Step Back – Participate to the fullest of your ability. If you are talking a lot, step back
and let others participate. If you aren’t talking much, consider stepping up.



Let’s decide how to manage who talks and when – What do you as a group think?

Photovoice Ethics 101
Below is a list of ethical considerations for taking photographs:
AUTONOMY
• In what way can I show respect for a person’s right to decline or consent to photography?
• How do I handle informed consent?
• What is an acceptable way to approach someone when taking their picture?
• Should someone take pictures of others without their knowledge?
• What would you not want to have photographed?
Do No Harm
• Am I creating and using photos in a way that will do no harm to persons appearing in photos?
Do Good
• What is my intention or purpose for taking this photo?
• How can I use a photo to promote a good cause while ensuring that I do no harm to individuals/people
in photos?
Fidelity
• Am I using photos, to the best of my ability, in a context that fairly represents the real situation, subject
identity, or physical location of the image?
Justice
• Am I photographing people and subjects with the same respect that I would want others to show me,
my community or my family?
If you are taking photographs of other people and want your photograph/s included in your group
interview discussion, as well as for public use by the research team, then you will need to complete the
Consent Form (see handout).

Guidelines for Taking Photographs
The guidelines below help you to know if you need consent or not.
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Consent not needed:
•

Pictures without people in them.

•

Non-recognizable individuals in public (faces and all other identifying features are obscured).

•

Public figures in public (university administrators, group leaders, or public speakers).

Written consent needed:
•

Individuals whose faces or other features can be recognized (in both a private and public setting).

• Individuals in any setting where personal information (i.e. a Health Card or Driver’s License
number) is exposed in the photo or narrative.
Verbal consent needed:
•

All individuals in all settings, where possible.

That’s all for now. We look forward to collaborating with you. Miigwetch for your time and
participation!
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Appendix B: The Noojamadaa Educational Video Facilitator Guide
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Noojamadaa Educational Video Facilitator Guide
Visual Thinking Strategies
a. “What is going on here?”
This question is intended to prompt students to tell a story about what they see,
while also carefully contemplating their observations.
b. “What do you see that makes you say that?”
Here, students are asked to substantiate their claims and discuss why they have
interpreted the image in this way.
c. “What more can you find?”
The third question in VTS allows for further investigation of the image.
Source: Abigail C. Housen (2002), “Aesthetic Thought, Critical Thinking and
Transfer”, Arts and Learning Research Journal, Vol. 18, No. 1.
4.

Continue viewing the video until the next instruction to pause the video, which will
follow the women’s perspectives of the image. The women’s perspectives are
presented either through a narrated caption or footage of the discussion that took
place between the women. Allow 5-10 minutes for discussion about the women’s
perspective(s) using the questions below.

Questions that follow women’s perspectives of the images
a. What new observation did you make after viewing the narrated caption or video?
Students discuss how their perspectives may have changed, based on the
perspectives shared by Indigenous women in the video.
b. How has your thinking changed?
Students have an opportunity to critically engage with their own biases or
assumptions.
5.

Repeat steps 3 and 4 for each image in the video.
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End of Session
1.

Once all images have been discussed (or you have reached the end of a section*), use
the following questions to wrap up the dialogue.
a. Did a specific image surprise you? What about this image surprised you?
Students discuss which image or images they found the most surprising or
insightful, and identify reasons why.
b. Which image did you find you could most relate to? What do you see in this
image that is similar to your lived experience? What makes you say that?
Students discuss the image(s) that they most identify with. Other students may
wish to build on what students have initially stated.
c. Do any of the images you see make you think differently about your
relationships with your family? Your friends? Your community? Your natural
environment?
Students consult their own lived experience and contemplate the many
relationships they have in their own lives.
d. What have you learned about your own perceptions of Indigenous peoples? Has
your thinking changed? If so, how?
Students discuss new learnings about their perceptions of Indigenous peoples
and explain how the video may have changed their thinking.
*You may wish to break up the learning session into segments (e.g. over a few
periods of 1.5 - 2 hours), ending each segment at the end of a section of the
instructional video.
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2.

If you have nursing students, medical students, or physicians in your group, you m ay
also discuss the following questions.
a. How might the lived experiences of the women who appear in this video affect
their relationship with a healthcare or social services provider?
Students reference video content in discussing how the experiences of
Indigenous women may have shaped their perceptions of healthcare or social
services providers.
b. How might I personally and professionally prepare myself to provide services
to women like those who appear in this video?
Students discuss ways in which they may choose to work with Indigenous
women who are like those in the video.
c. How has your perspective changed as a result of hearing these women’s
stories?
Students discuss new perspectives gained as a result of viewing the educational
video.
d. How has today’s session increased your knowledge on providing culturally safe
care? In what areas do you feel you are still lacking knowledge?
Students discuss any new knowledge they have acquired as a result of viewing
the educational video and participating in the group dialogue. Students also
discuss any knowledge gaps and ways they may address these.

Closing the Session
In closing the session, the facilitator may ask the students to gather in a circle, and go around the
circle, asking each student to provide one insight or learning that they will take away from
today’s session. If an Indigenous elder is present, the facilitator can consult with the elder for an
appropriate way to close the session.

Session Resources
Please refer to these resources for more information on VTS, The Noojamadaa Exhibit and the
research project which led to the creation of this educational video, and the TRC’s “Calls to
Action”:
Visual Thinking Strategies
“Visual Thinking Strategies: A New Role for Art in Medical Education Reilly”, J. M. Reilly, J.
Ring, & L. Duke. Family Medicine, Vol. 37, No. 4, 2005. Retrieved from Society of Teachers of
Family Medicine at
http://www.stfm.org/Portals/49/Documents/FMPDF/FamilyMedicineVol37Issue4Reilly250.pdf
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“Aesthetic Thought, Critical Thinking and Transfer”, by Abigail C. Housen. Arts and Learning
Research Journal, Vol. 18, No. 1, 2002. Retrieved from Google Scholar at
https://scholar.google.ca/scholar?q=%E2%80%A2%09%E2%80%9CAesthetic+Thought%2C+C
ritical+Thinking+and+Transfer%E2%80%9D%2C+by+Abigail+C.+Housen.+&btnG=&hl=en&
as_sdt=0%2C5
The Noojamadaa Exhibit
“Innovative photo exhibit at Debajehmujig gives voice to families”, by Michael Erskine.
Manitoulin Expositor. Retrieved from the Manitoulin Expositor at
http://www.manitoulin.ca/2017/05/03/innovative-photo-exhibit-debajehmujig-gives-voicefamilies/
“Northern medical and architecture schools host healing first nations photo exhibit” [audio].
Hosted by Radio/Morning North. Retrieved from CBC Radio at
http://www.cbc.ca/player/play/902756931584
Radio-Canada article (in French): http://ici.radio-canada.ca/nouvelle/1024081/noojamadaaexposition-violence-conjugale-autochtones-relations-saines
“A Reflection on The Noojamadaa Exhibit (…and how photographs speak)”, by Kim Fahner,
published on The Republic of Poetry, a blog by Kim Fahner (Sudbury, Ontario’s poet laureate
and a local high school teacher). Retrieved from https://kimfahner.wordpress.com/2017/03/27/areflection-on-the-noojamadaa-exhibit-and-how-photographs-speak/
Truth and Reconciliation Commission of Canada Calls to Action
“Truth and Reconciliation Commission of Canada: Calls to Action”, by the Truth and
Reconciliation Commission of Canada, 2015. Retrieved from the Truth and Reconciliation
Commission of Canada at
www.trc.ca/websites/trcinstitution/File/2015/Findings/Calls_to_Action_English2.pdf
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3.

Your facilitator will start the video and pause when instructed to do so. There will be
a pause after each image to prompt initial discussion of the image. The initial
discussion will use the Visual Thinking Strategies (VTS) listed below.
Visual Thinking Strategies
a. “What is going on here?”
This question is intended to prompt you to tell a story about what you see,
while also carefully contemplating your observations.
b. “What do you see that makes you say that?”
Here, you are asked to substantiate your claims and discuss why you have
interpreted the image in this way.
c. “What more can you find?”
The third question in VTS allows for further investigation of the image.
Source: Abigail C. Housen (2002), “Aesthetic Thought, Critical Thinking and
Transfer”, Arts and Learning Research Journal, Vol. 18, No. 1.

4.

You will continue viewing the video until the next instruction to pause the video,
which will follow the women’s perspectives of the image. The women’s perspectives
are presented either through a narrated caption or footage of the discussion that took
place between the women. Your facilitator will allow for discussion about the
women’s perspective(s) using the questions below.

Questions that follow the women’s perspectives of the images
a. What new observation did you make after viewing the narrated caption or video?
You discuss how your perspectives may have changed, based on the perspectives
shared by Indigenous women in the video.
b. How has your thinking changed?
You have an opportunity to critically engage with your own biases or
assumptions.
5.

Repeat steps 3 and 4 for each image in the video.
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End of Session
1.

Once all images have been discussed (or you have reached the end of a section*), the
facilitator will use the following questions to wrap up the dialogue.
a. Did a specific image surprise you? What about this image surprised you?
You discuss which image or images you found the most surprising or insightful,
and identify reasons why.
b. Which image did you find you could most relate to? What do you see in this
image that is similar to your lived experience? What makes you say that?
You discuss the image(s) that you most identify with. Other students may wish to
build on what you and your peers have initially stated.
c. Do any of the images you see make you think differently about your
relationships with your family? Your friends? Your community? Your natural
environment?
You consult your own lived experience and contemplate the many relationships
you have in your own lives.
d. What have you learned about your own perceptions of Indigenous peoples? Has
your thinking changed? If so, how?
You discuss new learnings about your perceptions of Indigenous peoples and
explain how the video may have changed your thinking.

*Learning sessions may be broken up into segments, concluding each segment at the
end of a section of the instructional video.
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2.

If you have nursing or medical students in your group, you m ay also discuss the
following questions.
a. How might the lived experiences of the women who appear in this video affect
their relationship with a healthcare or social services provider?
You should reference the video content in discussing how the experiences of
Indigenous women may have shaped your perceptions of healthcare or social
services providers.
b. How might I personally and professionally prepare myself to provide services
to women like those who appear in this video?
You discuss ways in which you may choose to work with Indigenous women
who are like those portrayed in the video.
c. How has your perspective changed as a result of hearing these women’s
stories?
You discuss new perspectives gained as a result of viewing the educational
video.
d. How has today’s session increased your knowledge on providing culturally safe
care? In what areas do you feel you are still lacking knowledge?
You discuss any new knowledge you have acquired as a result of viewing the
educational video and participating in the group dialogue. You also discuss
any knowledge gaps and ways you may address these.

Closing the Session
In closing the session, the facilitator may ask you to gather in a circle, and go around the circle,
asking each of you to provide one insight or learning that you will take away from today’s
session. If an Indigenous elder is present, the facilitator can consult with the elder to see if there
is a form of ceremony the elder wishes to perform in closing the session.

Session Resources
Please refer to these resources for more information on VTS, The Noojamadaa Exhibit and the
research project which led to the creation of this educational video, and the TRC’s “Calls to
Action”:
Visual Thinking Strategies
“Visual Thinking Strategies: A New Role for Art in Medical Education Reilly”, J. M. Reilly, J.
Ring, & L. Duke. Family Medicine, Vol. 37, No. 4, 2005. Retrieved from Society of Teachers of
Family Medicine at
http://www.stfm.org/Portals/49/Documents/FMPDF/FamilyMedicineVol37Issue4Reilly250.pdf
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“Aesthetic Thought, Critical Thinking and Transfer”, by Abigail C. Housen. Arts and Learning
Research Journal, Vol. 18, No. 1, 2002. Retrieved from Google Scholar at
https://scholar.google.ca/scholar?q=%E2%80%A2%09%E2%80%9CAesthetic+Thought%2C+C
ritical+Thinking+and+Transfer%E2%80%9D%2C+by+Abigail+C.+Housen.+&btnG=&hl=en&
as_sdt=0%2C5
The Noojamadaa Exhibit
“Innovative photo exhibit at Debajehmujig gives voice to families”, by Michael Erskine.
Manitoulin Expositor. Retrieved from the Manitoulin Expositor at
http://www.manitoulin.ca/2017/05/03/innovative-photo-exhibit-debajehmujig-gives-voicefamilies/
“Northern medical and architecture schools host healing first nations photo exhibit” [audio].
Hosted by Radio/Morning North. Retrieved from CBC Radio at
http://www.cbc.ca/player/play/902756931584
Radio-Canada article (in French): http://ici.radio-canada.ca/nouvelle/1024081/noojamadaaexposition-violence-conjugale-autochtones-relations-saines
“A Reflection on The Noojamadaa Exhibit (…and how photographs speak)”, by Kim Fahner,
published on The Republic of Poetry, a blog by Kim Fahner (Sudbury, Ontario’s poet laureate
and a local high school teacher). Retrieved from https://kimfahner.wordpress.com/2017/03/27/areflection-on-the-noojamadaa-exhibit-and-how-photographs-speak/
Truth and Reconciliation Commission of Canada Calls to Action
“Truth and Reconciliation Commission of Canada: Calls to Action”, by the Truth and
Reconciliation Commission of Canada, 2015. Retrieved from the Truth and Reconciliation
Commission of Canada at
www.trc.ca/websites/trcinstitution/File/2015/Findings/Calls_to_Action_English2.pdf
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